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1.
Executive summary

The unprecedented number of refugees and migrants arriving in Europe has 
indicated the need to explore existi ng and new opportuniti es for Youth work 
practi ce. Financed under Key Acti on 3 of the Erasmus+ program, the project 
‘Becoming a Part of Europe (BPE)’ aims to develop and share non-formal 
educati on methodologies and new inclusion practi ces through youth work, 
with a view to promoti ng the integrati on and social inclusion of refugees, 
asylum seekers and migrants and to foster understanding, tolerance and 
respect among people.
This report, a component of the BpE project, documents the key fi ndings of 
a European-wide research that explores existi ng youth work practi ces and 
provision with young migrants, refugees and asylum seekers. The fi ndings 
respond to the key research questi on: how can Youth Work support the social 
inclusion of young migrants, refugees and asylum seekers (YMRA)?
The research adopted a qualitati ve approach to explore the experiences, 
challenges and perspecti ves of Youth Workers and YMRA in relati on to Youth 
Work provision and practi ce in nine European countries1. Through the adopti on 
of a multi -case studies method, data collecti on tools included 9 life stories 
of YMRA, 24 open- ended exploratory interviews, 107 descripti ons of good 
practi ces among diff erent parti cipati ng countries, fi eld notes and other reports 
from nati onal expert meeti ngs, a documental analysis of initi ati ves, projects and 
relevant literature at a nati onal and European level via an online questi onnaire. 
The fi ndings of the research provide some interesti ng insights into how youth 
workers throughout Europe are already responding to the arrival of young 

1 Belgium, France, Germany, Malta, Italy, Portugal, Slovenia, Sweden, The Netherlands
2 htt p://publicati ons.europa.eu/webpub/com/factsheets/refugee-crisis/en/. 
3 http://ec.europa.eu/echo/what-we-do/humanitarian-aid/refugees-and-internally-displaced-

persons_en. 
4 EYGM (2016). Managing the EU migrati on crisis. From panic to planning. ey.com/government.
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migrants, refugees and asylum seekers. This in itself is testi mony of the 
strengths of youth work practi ce: fl exibility, innovati on and an open approach 
emerge as key elements that go to the core of Youth Work practi ce. The data 
collected, highlights how despite its diversity (be it in relati on to context, 
approach and the youth populati on), there are common characteristi cs that 
are more than apparent across the projects identi fi ed in this research. In this 
regard, the fi ndings indicate some key principles that defi ne the projects and 
Youth Work practi ce. These include: an emphasis on fostering social inclusion; 
the provision of ‘safe spaces’; and a commitment to a democrati c, parti cipatory, 
‘bott om up’ approach. Not all of the projects under review were exclusively 
engaging YMRA, rather, Youth Workers adopt an inclusive approach that seeks 
to engage young people from diff erent backgrounds, including those facing 
disadvantage and social exclusion.

The following points provide some insights into the key fi ndings of the report:

• Whilst the labels att ributed to their role as Youth Workers are diverse 
(social pedagogy, mentors, facilitators), youth work practi ce with YMRA 
strives towards creati ng an educati onal environment conducive to informal 
and non-formal learning. With an emphasis on the relati onships forged 
between the Youth Workers and YMRA, youth workers seek to establish 
an educati onal context that is conducive to both deliberate and incidental 
learning. The practi ce starts with where YMRA are ‘at’, the focus is on 
the young person, it is respectf ul and responsive to YMRA individual and 
collecti ve experiences, knowledge and skills. 

• Be it with the individual young person, or the broader community, Youth 
Workers give importance to relati onships. Att enti on is given to building 
a sense of individuality within the collecti ve. At the individual level, and 
whether their role is perceived as a reference point, a guide, or simply 
maintaining a presence, Youth Workers give priority to the relati onships they 
forge with YMRA. Emphasis is placed on a bott om-up approach, embracing 
an ongoing practi ce that is alive, fl exible and responsive to the parti cular 
needs of young people, including YMRA. 
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• At a community level, Youth workers adopt a dialogical approach in their 
eff ort to co-create inclusive communiti es. The results highlight the unique 
role of youth workers in bringing diff erent young people, local and YMRA 
together, and creati ng a context that is conducive to associati on and 
inclusion, rather than division and exclusion. Youth Work practi ce embodies 
a ‘third space’ that is characterized by transculturality. The emphasis on 
dialogue, rather than a top-down approach to educati on, provides for rich, 
criti cal, and transformati ve learning opportuniti es. It is through dialogue 
that young people of all backgrounds are able to meet, discuss and associate. 
The approach provides possibiliti es to challenge stereotypes, to listen to, 
empathise and discover the ‘other’, to overcome fear, to contest, embrace 
and challenge diff erences and similariti es between and within diff erent 
communiti es. Within the youth work context, borders shift  and morph as 
multi ple identi ti es interact and engage in communicati ve practi ces. New 
identi ti es, personal and collecti ve are transformed, across multi ple cultural 
spaces. 

• Youth workers give priority to the ‘parti cipati on’ of YMRA. The fi ndings 
suggest that this prioriti zing of parti cipati on moves beyond the tokenisti c: 
it is not limited to simply ensuring that YMRA are ‘included’ or ‘involved’ 
or indeed an end in its own right. Rather, parti cipati on is recognized as a 
means to an end, crucial not just in developing relati onships, but also in 
addressing matt ers related to democracy, social justi ce, human rights and 
acti ve citi zenship. Youth workers prioriti ze creati ng the spaces and diverse 
learning opportuniti es to develop the knowledge and skills necessary so 
that YMRA may parti cipate in their own right, in empowering ways. 

• Within the youth work context, relati onships are also recognized as an 
important resource, not only in developing civic and community involvement, 
but also in overcoming the barriers faced by YMRA. Relati onships serve 
as the bridge, and through their social interacti ons and relati onships with 
other young people, educati onal insti tuti ons, service providers and beyond, 
YMRA are positi oned to develop their own social capital, thereby positi vely 
impacti ng employability, poverty alleviati on and community relati ons. 
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• Likewise, youth workers adopt a targeted approach in programme 
development and service delivery that seeks to tap in to their own social 
capital, and to serve as a bridge, developing and building on their networks 
to ensure that service providers meet the needs of YMRA. The fi ndings of 
this research suggest that Youth workers engaged in the formal educati on 
system are fi lling a parti cular and much needed and multi faceted role – 
from acti ng as a point of reference, to fostering relati onships within the 
educati onal context (insti tuti onal and personal, with students and teachers), 
to a more concerted pedagogical role. The fi ndings also demonstrate how 
a dialogical, bott om-up approach positi ons Youth Workers in a unique 
positi on. Their informed role as advocates comes to the fore, as youth 
workers use this knowledge to lobby local governments to respond to the 
needs of young people, including YMRA. 

• Language barriers emerge as the biggest challenge facing both YMRA 
and youth workers, both within the youth work context (in developing 
relati onships and trust), and also within the broader societal context, 
impacti ng inclusion (language is recognized as key in combatti  ng social 
exclusion across many aspects of YMRAs lives, including employment, 
educati on, access to key services and of course social interacti on beyond 
the youth work context). YMRA represent a diverse group, marked by 
diff erent levels of educati on and command of English (oft en used as a 
common language) and/or the language of the host country. Such linguisti c 
plurality appears to be embraced as an added value, and informal learning 
and educati on, with an emphasis on intercultural dialogue, also lends itself 
to a more experimental setti  ng; Youth workers are adapti ng their tools 
and engaging innovati ve pedagogical methods in order to meet these new 
learning needs.

In the following pages, you will fi nd an in-depth analysis of the BpE practi ces, 
as well as of the YMRA life stories and youth workers interviews. Enjoy the 
reading!



2.
From youth work to the project

“Becoming a part of Europe”

2.1 Youth work contextualization

Over the past decades, European Union (EU) member states have experienced 
increasing migrati on2. Such fl ows and the accompanying humanitarian crisis, 
are posing new challenges to the EU3. As the compositi on of the populati on 
is changing over ti me, and societi es are facing increasing diversity, this has 
led to the need for new conditi ons and mechanisms for social cohesion 
and government responses to public concerns. New needs are emerging, 
demanding eff ecti ve and socially innovati ve ways of fostering the inclusion 
of YMRA in the mid and long-term5.

YMRA are not wasted lives, but creati ve and resourceful people who, 
generally, are acti vely adapti ng to new contexts and circumstances in which 
they are supposed and intend to live6. To this end, it has been emphasised 
that the valorisati on and transference of Youth Work experiences and 
practi ces has been crucial to sati sfying the need for a bett er integrati on 
and inclusion process of the YMRA. 

For over 150 years, three elements have fused to delineate youth work 
and thereby disti nguish it from other welfare acti viti es: (a) the voluntary 
and free will relati onship between the client or parti cipant and the 
worker, with the former invariably retaining the right to both initi ate any 
associati on with the worker and more importantly to terminate it; (b) the 

2 http://publications.europa.eu/webpub/com/factsheets/refugee-crisis/en/. 
3 http://ec.europa.eu/echo/what-we-do/humanitarian-aid/refugees-and-internally-displaced-persons_en. 
4 EYGM (2016). Managing the EU migrati on crisis. From panic to planning. ey.com/government.
5 European Commission (2017). Migration and asylum: The contribution of frontier research to the 
understanding of human mobility across frontiers. Luxembourg: Publicati ons Offi  ce of the European Union. 
6 Morrice, L. (2010). Being a refugee: learning and identi ty: A longitudinal study of refugees in the UK. 

Trentham Books. Stoke on Trent, UK and Sterling, USA.
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work undertaken primarily has an educati onal purpose; and (c) the focus 
of the work is directed towards young people7. Integral to this process is 
the issue of identi ty in terms of self-image and self-esteem. 
Throughout this process, acti ve parti cipati on is instrumental, whereby 
youth work is focused on empowering young people to learn from their 
experiences, to examine and to integrate their values and purposes in their 
acti ons and relati onships, by questi onning taken-for-granted atti  tudes, 
assumpti ons and beliefs and, thus, developing their autonomous moral 
rati onal judgements. 

These defi ning dimensions, when confi gured together, have led to the 
disti ncti ve att racti on and acceptance of youth work as fi eld of thought 
and practi ce: an explicit commitment to associati on; young people’s 
sense of self; educati onal age-based experiences including their interests, 
current acti viti es, styles and emoti onal concerns; faith in people and peer 
networks8.

Associati on and integrity are youth work epistemologial concepts that form 
the core of self-determined learning, knowledge development, atti  tudes 
and skills, lifelong refl ecti on, learning and growth of young people. It is the 
self-explorati on and self-examinati on, including in regard to personal values, 
criti cal skills and the broadening of personal capabiliti es for moral approach 
that makes youth workers, not only providers of a service, but also defi ners, 
interpreters and developers of youth work. Ulti mately, what youth workers 
think, believe and do in practi ce has an infl uence in the kind of experience 
and learning that young people get. 
However, in these managerialist ti mes, youth work is facing a crucial challenge 
for its further development. Considering the essenti ally unfi nished nature 
of youth work, its effi  ciency requires constant negoti ati on of uncertainty, 
balanced decision-making, problem-solving dilemmas, risk taking and many 

7 Jeff s, T., & Smith, M. K. (1999). The problem of “youth” for youth work’. Youth and Policy, 62, 45 - 66. 
8 Smith, M. K. (2013). What is youth work? Exploring the history, theory and practi ce of youth work. 

The encyclopedia of informal educati on. Retrieved from htt p://infed.org/mobi/what-is-youth-work-
exploring-the-history-theory-and-practi ce-of-work-with-young-people/. 
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other life’s shift ing human changes. In this way, youth work can off er no 
guarantees of reaching certain and defi nite outcomes. 
Youth work is a criti cal process (not an end product), and because of this, 
it will at best oft en be able only to accidentally sight its targets with clarity 
or demonstrate its impacts with precision. Consequently youth work is 
challenged by most current policy-makers in their search for measurable 
impacts and concrete outcomes9. In fact, some say there has been a shift  
from voluntary parti cipati on towards more coercive forms, from associati on 
to individualized acti vity, from educati on to case management and from 
informal to bureaucrati c relati onships. There are now targets surrounding 
accreditati on that inevitably accelerate the movement away from informal 
and nonformal educati on towards more formal educati on and vocati onal 
trainig. 
There are also aspects that are not measurable because youth work practi ce 
is more about ‘expected’ outcomes that arise from engagement of young 
people based on personal and social development and awareness, and 
sowing seeds that will grow at the pace of the individual within their own 
life and in their own ti me. And those aspects of youth development that 
are measurable, should be measured in ways that make sense to the young 
person, not detracti ng them from the holisti c process of engagement. 
In ti mes of growing corporate capitalism and digital communicati on and 
surveillance, in order for youth work to have a future, it is required to rethink 
its roles and functi ons.
An important contributi on would be a coherent arti culati on of what 
disti ncti vely defi nes youth work, highlighti ng how the defi ning dimensions 
would moti vate young people to make the kinds of personal and educati onal 
gains which policy makers and funders repeatedly claim to want for them. 
In order to (re)gain more autonomy that will allow youth work to practi ce 
in the realm of civil society, it must be engaged with the lives of young 
people in ways that unambiguously prioriti se their interests and those of 
the broader society.

9 http:www.youthworkwales.org.uk/creo_files/upload/files/refined_the_process_is_the_product_with_
references_19th_oct.pdf. 
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The task seems to be to link youth work with the mission of reconnecti ng 
young people and the wider community socially, culturally and emoti onally, 
strengthening the weak bonds that give life to civil society. New languages of 
practi ce and fresh paths to follow are to be sought out because the dynamics 
of post-modernity make it socially necessary. Additi onally, there is a need 
to develop youth-centred and qualitati ve evaluati on methodologies that 
are congruent with youth work itself. Although it may be relevant for some 
services to identi fy young people’s ‘outcomes’, it is also necessary to explore, 
from their own perspecti ves if, how and why they value the services they take 
part in. 
Resistance towards the dominance of quanti tati ve methods in the evaluati on 
of youth work, has led to calls for the need to develop qualitati ve, bott om-
up and practi ce-based alternati ves in evaluati on based on colleti ve criti cal 
refl ecti on10. Youth Work needs to be arti culated and described in terms that 
resonate with funders and policy makers as well as with the formal educati onal 
system, in order to give visibility to non formal educati on and its eff ects.
Since the EU is dealing with new challenges clearly identi fi ed within the 
Paris Declarati on11, it is important to enable youth workers to have a role 
in supporti ng the creati on of a more inclusive society and in the integrati on 
process more broadly12. Such support would contribute towards the 
formulati on of new policy recommendati ons, development of new practi ces 
and suggesti ons/models which would be shared transnati onally to shape 
future programme design (development, testi ng and readjustment).

10 Croix, St., T. (2018). Youth work, performati vity and the new youth impact agenda: Getti  ng paid for 
numbers? Journal of Educati on Policy, 33(3), 414-438. doi.org/10.1080/02680939.2017.1372637. 

11 OECD (s/d). The paris declarati on on aid eff ecti veness and the accra agenda for acti on. Retrieved 
from http://www.oecd.org/dac/effectiveness/34428351.pdf. 

12 European Comission (2015). The contributi on of youth work to preventi ng marginalisati on and 
violent radicalisati on. A practi cal toolbox for youth workers & Recommendati ons for policy makers. 
Results of the expert group set up under the European Union Work Plan for Youth for 2016-2018. 
Retrieved from http://wp.flgr.bg/wp-content/uploads/2017/03/toolbox-for-youth-workers.pdf. 
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2.2 Youth Work for YMRA social inclusion: main key functions13

Youth work has a unique contributi on to equip YMRA with life skills which 
can contribute towards their democrati c resilience and to strengthen their 
democrati c values. Youth work can, at an individual or collecti ve level, 
support YMRA in transiti on to a diff erent society, especially those at risk 
of marginalizati on and social exclusion, by empowering them to deal with 
the challenges of growing up in a complex, pluralisti c modern society. 
The value of youth work lies in its ability to address the reality of YMRA. 
More specifi cally, it is said that youth work can help YMRA to acquire 
the necessary skills to become autonomous, supporti ng their constructi ve 
parti cipati on in society, and fostering their civic and politi cal engagement. 
Such social benefi ts result from a bett er knowledge of the whole situati on, 
the promoti on of involvement of all stakeholders, and from the link 
between them through dialogue, trust and intergenerati onal solidarity, 
built around the learning of democracy connected to themselves, their 
families, neighbours and communiti es. Youth work can reach out, engage 
YMRA and build trust while working with YMRA because it provides a safe 
space for them to get to know each other and those whom they are working 
with. Being YMRA centred, youth work acknowledges individual cultural, 
religious or other needs of young people. This type of building of trust as 
a basis for ongoing individual support, increases the connecti on between 
YMRA and their peers, supports workers, families or communiti es, and 
builds specifi c skills, knowledge, self-confi dence and well-being. Given 

13 CMYI (2006). Late arrivals: The needs of refugee young people who resett le in later adolescence. 
Melbourne: Centre for Multi cultural Youth Issues. Retrieved from http://www.cmy.net.au/sites/default/
files/publication-documents/Late%20Arrivals%202006.pdf; CMY (2011). Good practi ce guide. Youth 
Work with young people from refugee and migrant backgrounds. Centre for multi cultural youth. 
Retrieved from http://www.cmy.net.au/sites/default/files/publication-documents/Youth%20Work%20
with%20Young%20People%20from%20Refugee%20and%20Migrant%20Backgrounds.pdf; European 
Union (2009). Good practi ce in the youth fi eld. Encouraging the parti cipati on of young people with 
fewer opportuniti es. Educati on and Culture DG. Retrieved, from http://ec.europa.eu/assets/eac/
youth/policy/youth_strategy/documents/youth-participation-brochure_en.pdf; European Union (2017). 
The contributi on of Youth Work to preventi ng marginalisati on and violent radicalisati on. A practi cal 
toolbox for Youth Workers & recommendati ons for policy makers. Results of the expert group set up 
under the European Union Work Plan for Youth for 2016-2018. Luxembourg: Publicati ons Offi  ce of 
the European Union. Retrieved from https://www.cop-cv.org/db/docu/170628091853fFYHZrHqtSd1.
pdf; European Youth Fórum (2016). Access to educati on, vocati onal training and labour market for 
asylum seekers. Migrati on and Human Rights. Policy Paper on Quality Educati on. Retrieved from 
http://www.youthforum.org/assets/2014/03/0317-13_POLICY_PAPER_QUALITY_EDUCATION_
FINAL_withExSum11.pdf
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that YMRA and their families face a range of barriers in accessing new 
country systems, including educati on, training and employment pathways, 
mainstream support services and the broader community, Youth work is 
useful in engaging them in ‘multi level’ advocacy, supporti ng them and 
their family members to access and remain engaged in services, ensuring 
that those barriers or gaps in service provision are addressed. Youth 
work acti vates local networks, resources and other services or workers 
to understand and eff ecti vely respond to their needs, and provides policy 
advice at the local, state and nati onal levels. Youth work also assists 
young people in navigati ng services, as well as to provide support to other 
agencies to improve accessibility.
 

2.3 The raison d'être of the project “Becoming a part of Europe”

The purpose of the BpE project is to promote the integrati on and social 
inclusion of YMRA through the development of Youth work acti viti es, non-
formal learning methodologies and new inclusion practi ces based on mutual 
understanding, tolerance and respect. In order to achieve this purpose, 
it was generally felt the need to foster the inclusion of disadvantaged 
learners, with a special focus on persons with a migrant background, 
while preventi ng and combati ng discriminatory practi ces. Specifi cally it 
is intended to foster mutual understanding and respect among diff erent 
ethnic and faith groups and promote intercultural dialogue. This is to 
be achieved by encouraging youth parti cipati on in social and civic life, 
developing inclusion and outreach practi ces to reach young people, and 
enhancing the quality of youth work in non-formal learning acti viti es and 
volunteering. In the fi eld of integrati on and social inclusion of YMRA, 
these objecti ves are to be achieved throughout the development of four 
aims which require the identi fi cati on and collecti on of best practi ces of 
youth work, the designing of innovati ve youth work models, techniques 
and acti viti es, the development of informal and non-formal learning 
acti viti es and the formulati on of wide-impact policy recommendati ons 
and measures / proposals for future development of youth programmes. 
Some long lasti ng eff ects are expected. In regard to YMRA, these include 
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the enhancement of engagement, constructi on of new good practi ces 
of integrati on, confi gurati on of new measures favouring intercultural 
dialogue, acceptance of multi cultural values. When it comes to youth 
workers, outcomes will include parti cipati on in constructi ve dialogue, 
enhancement in criti cal thinking and planning skills as well as widening 
of their views on youth work possibiliti es. In regard to the EU, expected 
impacts include the shaping of policy recommendati ons, exchanges in 
experti se, the creati on of synergies and exploitati on of the results. With 
regards to Erasmus+ Youth in Acti on, it is also expected to be impacted 
including by enhancing inclusiveness and the development of tools for 
planning and implementi ng projects involving an increasing number 
of YMRA, youth workers, NGOs, local bodies and all other eligible 
organizati ons in the diff erent key acti ons. When it comes to sustainability, 
it is anti cipated that there will be the development of a new integrati on 
culture, improvement in European cooperati on and mainstreaming on the 
importance and value of informal and non-formal learning in helping to 
shape the future generati on of European youth programmes.
Throughout this process runs the idea of capacity building to enhance 
youth workers’ skills and competences, constructi ve dialogue at nati onal 
and European level and the vision of a bott om-up process involving the 
main actors in the fi eld of youth work. 
The BpE project is structured upon seven working packages (WPs) which 
will be developed and implemented during the whole process. This report 
is about the investi gati on of WP1 stocktaking and research. The role of 
the research in this project aims to collect, map, analyse, interpret and 
upscale local youth work practi ces (important and crucial experiences, 
projects, models, acti viti es) already developed at both nati onal and EU 
level, providing suggesti ons for issues to be addressed during the work 
package 3 tha aims at elaborati ng policies recommendati ons. 
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2.4 Methodological approach of the BpE research

To make sense of youth work, we must explore the objects, ideas and 
practi ces that people reference when asked to explain what they think 
youth work is. Many of the elements that may be used to form any defi niti on 
of youth work are problemati c. A review of current practi ces labelled and 
accepted as in some way being youth work, reveals an extraordinary range 
of diff erences and disputes. It is more helpful to think of diff erent and 
competi ng forms of youth work. A number of bodies of customs, thoughts 
and practi ces appear to be important to practi ti oners when explaining and 
defi ning what they do. They help provide a model of reality or cogniti ve 
map for practi ti oners. There are parti cular concepti ons of the worker’s 
role, the directi on of the work, what consti tutes success, and the types of 
acti viti es to be undertaken. 

A hypotheti c-inducti ve att empt was made to confront and to interpret 
diff erent constructi ons of reality or the acti on-meanings elaborated by 
youth workers. Through indicators - components - dimensions, we tried to 
fi nd out concepts to produce inducti ve reasonings about the knowledge 
of social reality in more detail. Through this qualitati ve approach, we 
intend to get close to the subjecti ve reality of the connecti on between 
youth workers and YMRA, how they interpret, understand and defi ne their 
social worlds. Through the adopti on of a multi -case studies method, data 
collecti on tools included 9 life stories of YMRA, 24 open-ended exploratory 
interviews, 107 good practi ces descripti ons among diff erent parti cipati ng 
countries, fi eld notes and other reports from nati onal expert meeti ngs, 
a documental analysis of initi ati ves, projects and relevant literature at 
nati onal and a European level, 179 online questi onnaires.
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Belgium 2 10 1 16

France 2 5 1 2

Germany 5 11 1 8

Italy 2 11 1 15

Malta 3 3 1 1

Portugal 3 32 1 64

Slovenia 2 10 1 13

Sweden 3 18 1 27

Table nr. 1: Number of elements delivered by partner

The Netherlands 2 7 1 4

BPE PARTNERS
EXPLORATORY
INTERVIEWS

GOOD PRACTICES
REPORTS

LIFE STORIES
QUESTIONNAIRE
(RESPONDENTS)14

We described the data and established categories of analysis to be able to 
code, systemati ze, compare and group the data. We elaborated summary 
tables to give meaning and logical coherence to the data. We tried to 
interpret all the data, relate it, compare and aggregate it. We experimented 
with diff erent data collecti on techniques, selecti ng, whenever possible, 
relati onal expressions, meaningful quotes and examples to illustrate the 
interpretati ons and analysis. We asked some people to comment on, 
criti cize the analysis and to challenge diff erent points of view. In order to 
try to answer the questi on: “how can youth work support young migrants, 
refugees and asylum seekers?”, we looked for patt erns, tendencies and 
contradicti ons, and for conti nuiti es and disconti nuiti es, making them 
visible, accessible and equati ng the level of transferability and replicati on 
of the patt erns of relevance and appropriateness.

14 We also got respondents from Austria, Britain, Bulgaria, Croati a, Czech Republic, Danish, Finland, 
Greece, Iceland, Jordan, Latvia, Lebanon, Lithuania, Macedonia, Moldova, Norway, Russia and Spain.
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2.5 Theoretical background highlights15

Youth work is about equipping YMRA, individually and collecti vely, with life 
skills which contribute to strengthening their acti ve parti cipati on, transiti on 
to democrati c resilience16 and values17. Youth work try to cover a broad scope 
of out-of-school acti viti es of social, cultural, educati onal or politi cal nature by, 
with, and for young people, managed through professional or voluntary youth 
workers. Being organized in diff erent ways, it is delivered in diff erent forms and 
setti  ngs and is given shape at the local, regional, nati onal and European level.
A Youth Worker, is most of the ti mes, a mediator and facilitator who discusses 
diffi  cult topics of meaning with YMRA in a safe environment, knows the 
trends, confronts and links them with young people’s realites. The youth 
worker must be self-aware, capable of self-refl ecti on, criti cal thinking and 
emoti onal resilience, encouraging intercultural and inter-faith discussions 
which underscore common values, and perhaps diff erences. The Youth Worker 
makes the best use of existi ng training opportuniti es to provide positi ve 
narrati ves, inform young people of public networking and establish/build up 
relati onships of trust by knowing the fi eld and being ready to intervene on site.
 
› Defi ning young migrants, refugees and asylum seekers:

For the purpose of this study, the term young migrant refers to a person who 
leaves their country of origin voluntarily to seek a bett er life for a range of 
personal and/or economic reasons. The individual has made the choice to 
leave, had the chance to plan and prepare for migrati on and generally can 
return at any ti me if he wishes.

15 Centre for Multi cultural Youth (2016). Inclusive organisations. A guide to good practice strategies 
for engaging young people from migrant and refugee backgrounds in services and programs. Retrieved 
from http://www.cmy.net.au/sites/default/files/publication-documents/Inclusive%20Organisations%20
Good%20Practice%20Strategies_online.pdf. 

16 Democrati c resilience refers to cogniti ve openness (willingness and ability to see diff erent points 
of view, truths), emoti onal fl exibility (ability to feel solidarity, identi fi cati on, trust with people of 
diff erent backgrounds, to negoti ate the complicated ‘quest for signifi cance in the modern world’) and 
social variety (willingness and ability to negoti ate and maintain relati onships with people of diff erent 
backgrounds).

17 The values of youth work are: respect, dialogue approach, relati onal work (trust), inclusive and positi ve 
approach, tailor-made interventi on, fl exibility, voluntary based, non-formal and informal learning 
methodology, resource perspecti ve (building on the young person’s potenti al), youth advocacy.
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Young refugee refers to a person who is outside of his country of nati onality or 
his usual country of residence and is unable or unwilling to return or to seek the 
protecti on of that country due to a well-founded fear of being persecuted for 
reasons of race, religion, nati onality, membership of a parti cular social group, or 
politi cal opinion18.
Young asylum seeker: Conceiving asylum as a form of protecti on given by a 
state on its territory based on the principle of non-refoulment (no repulsing/
sending back) which recognizes refugee rights; the young asylum seeker is a 
person who is unable to seek protecti on in her country of citi zenship and/or 
residence, in parti cular for fear of being persecuted for reasons of race, religion, 
nati onality, membership of a parti cular social group or politi cal opinion, but 
their request for refugee status has not been heard or processed.

Given that the value of Youth Work lies in its ability to address the lived realities it is expected it will 
support social inclusion of YMRA for a better life through the terminological conjugation of 10 knots: 

This conjugation seems to put emphasis on self-education as a lifelong process of interactive 
development between humans that tend to operate in contact with life, intervening to transform 
the existence of the individual and his community. 
The language points to be considered as a re-descriptive instrument of the world that empower the 
social actor to recontextualize constantly his familiar life. 
Due to the establishment of net and knot contacts, new vocabularies are developed and because of 
that, what one is in each moment is the result of a construction, of a lifelong process of self-creation 
that cannot be understood without the dimension of the various communities of which the 
individual is a part of, that is, without others with whom he lives and acts19. 

1. Mutual understanding activation (trust-building, respect, tolerance, self-reflection); 

2. Active participation (active participation, volunteering and involvement);

3. Informal and non-formal learning and training; 

4. Comprehensive dialogue (intercultural, interfaith, inter-religious); 

5. Designing of innovative and sustainable good practices of personal and social development; 

6. Inductive, bottom-up process of mediation; 

7. Creative and critical thinking, self-domain fostered by emotional resilience; 

8. Exchange (capacity building, cooperation, equality, net/knotworking, advocacy); 

9. Action-research and negotiation of meanings;

10. Transference and policy recommendations.

SYNTHESIS

18 Cfr HNHCR: http://www.unhcr.org/1951-refugee-convention.html

19 In order to assess the consistency of this synthesis, please consider Youth Partnership (2016). 
Journeys to a new life: Understandimg the role of youth work in integrating young refugees in Europe. 
Expert Seminar. Brussels.
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3.
The youth worker profi le

Taking into account the data from the 179 online questi onnaires as collected 
by the BpE partners20, the respondents are 36 old years average, both female 
and male, as in the fi gure nr 2.

FIGURE NR. 2: GENDER
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They tend to have a similar professional status, as in the fi gure nr 3.

FIGURE NR. 3: YOUTH WORKER STATUS
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20 Crf fi gure nr. 1
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Women tend to att ain higher educati onal (master’s or equivalent) levels, as 
in the fi gure nr 4, and develop more social and mediati on studies than men, 
meaning that they tend to develop more administrati ve knowledge and skills 
(see Table nr 2).

FIGURE NR. 4: HIGHEST EDUCATIONAL ATTAINMENT
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Table nr. 2: Trend of the courses studied by Youth Workers

Most mentioned Social work
Other social studies

Political Science
Intercultural 
mediation
Sociology

Educational studies

Project management
Social studies

Economics
Computer sciences

Communication 
studies

Teaching sportsLess mentioned

Over the last 12 months, youth workers showed a profi le of permanently full-
ti me employment, with some volunteer unpaid work (see fi gure nr. 5).

FIGURE NR. 5: YOUTH WORKERS LAST 12 MONTHS WORK PROFILE
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The legal status of the organizati ons they are currently working for is 
predominantly non-profi t/associati ons/NGO’s, followed by public or private 
enterprises (see fi gure nr. 6).

FIGURE NR. 6: YOUTH WORKERS ORGANISATIONAL LEGAL STATUS
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Beyond being a youth worker, they tend to have another professional acti vity 
(see fi gure nr. 7) related mostly to project administrati on and educati on/
training, followed by social work and web design.

FIGURE NR. 7: PROFESSIONAL ACTIVITY BEYOND BEING
A YOUTH WORKER
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4.
Critical analysis of youth work

4.1 Project characterization

The youth worker? respondents have more then 10 years of experience in the 
youth fi eld and are involved in more than 4 similar projects. The characteristi cs 
of the projects denote that Youth Work tends to foster social inclusion based 
on democracy concerns, constructi on of safe environments and project 
management (table nr. 3).

TABLE NR. 3: TRANSVERSAL CHARACTERISTICS
OF THE PROJECTS DEVELOPED BY BPE PARTNERS

Target

YMRA

Content Side effects21

1 - Foundations of democracy

2 - Emergency situations

3 - Immigration topics

4 - Hate speech, racism acts, fear of 
unknown and new cultures

5 - Managing intercultural youth 
projects in a non-formal manner 
with an European dimension

1 - Acquired basic understandings of democratic system

2 - Youth organizations have been organized

3 - Creation of safe spaces for participation

4 - Clarification of misunderstandings 

5 - Improvement of human rights

6 - Social inclusion

7 - Network of members

 

Central and northern EU countries tend to develop more projects that are not 
co-funded by the EU (see fi gure nr. 8).

FIGURE NR. 8: HAVE THE PROJECTS BEEB COFOUNDED BY EU FUNDS?
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21 About these and other side eff ects, please consider Youth Partnership (2016). Journeys to a new life: 
Understandimg the role of youth work in integrating young refugees in Europe. Expert Seminar. Brussels.
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The European co-funding programme most menti oned and tapped into was 
Erasmus + (see fi gure nr. 9).

FIGURE NR. 9: MAIN FUNDING SOURCES OF YMRA PROJECTS
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State funds, foundati ons, the European Refugee Fund and the Asylum, 
Migrati on and Integrati on Fund (AMIF), churches, schools, universiti es, 
UNICEF, associati ons, NGOs, private companies, private donors, are also 
menti oned sources of funding. Some partners listed volunteer contributi ons, 
non-specifi ed local allocati ons and collaborati ve funds. 
All BpE partners have presented projects of good practi ces ending in diff erent 
ti mes (fi gure nr. 10). 

FIGURE NR. 10: IDENTIFICATION OF THE PROJECTS PER COUNTRY
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Perhaps, one of the most important parts of this fi gure is the high number 
of YMRA ongoing projects (n= 56), compared with projects ending in 2017 
(n=38) and those between 2018 and2019 (n=13).
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4.2 Target group involved in youth work with YMRA

The target-group involved is mainly YMRA and young people (fi gure nr. 11). 
Other groups included local young people, those with less opportuniti es, 
unaccompanied minors and hidden children facing disadvantages of social 
exclusion, special needs, disability. Students, volunteers, ethnic minoriti es 
were part of the projects. 

FIGURE NR. 11: TARGET AUDIENCE YOUTH WORKERS ARE WORKING WITH

Disable

Young refugees
Ethnic minorities

Young migrants
Volunteers

Students
Less opportunities people

Local young people

Young asylum seekers
Special needs people

Non accompanied minors

0% 10% 20% 30% 40% 50% 60% 70% 80%

 

In table nr. 4 below, it is possible to see how youth work appears to make a 
unique contributi on to equipping YMRA with life skills which contribute to 
their democrati c resilience and strengthen their democrati c values.

TABLE NR. 4: YOUTH WORK ROLES, ACTION-VERBS
AND OTHER FUNCTIONS

Main verbalization

To mobilize YMRA to:

1 - Be part of

2 - Think about

3 - Take part in

4 - Co-create with

5 - Plan and to carry out

6 - Promote, recruit

7 - Draft, script, manage

Primary roles

1 - Mentors, facilitators, 
coaches

2 - Coordinators, supervisors

3 - Supporters, suppliers

4 - Agents of mutual learning

5 - Technicians, trainers

6 - Project managers, leaders, 
entrepreneurs, designers

Other adults functions

1 - Consultant, dialogue and 
connective promoters, 
alongside runners, door 
openers, inspirers and 
meaning builders

2 - Also, 
professor/pedagogues, 
social workers, managers, 
entrepreneurs, designers
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› Incidental complement22

Perhaps, the most relevant relati onship between youth workers and the 
functi ons performed by other adults involved in the project, would be the 
incidental complement performed by the latt er. Other adults perform a type 
of conscious or unconscious learning that may be not intended by the YMRA 
but by the adult learning provider. Through the performing of more informal 
roles by other adults, whether or not in some purposeful acti vity defi ned by 
Youth Workers, YMRA can learn a lot in the process from other adults, but are 
vaguely aware that they are learning and building their skill base as workers. 
So one may ask: what is it that the YMRA bring with them to the learning 
experience? To answer this questi on, youth work should be empowered 
to consider YMRA previous informal learnings and life experiences (pre-
understandings, funds of knowledge, bank of skills, frameworks of reference, 
social imaginaries and discourses) in order to input much wider signifi cance to 
the subsequent learnings parti cularly in the formal school system.

› Bottom-up approach

Proximity, reference, guide, bridge, re-creati on and building are key words 
assigned to youth workers. These terms tend to call for a Youth Work bott om-
up approach. Such an approach indicates that youth work has prevalent risk 
factors, calls for discipline (self-domain/government), some control over 
the learning environment is necessary and an excepti onal learning pace is 
warranted. Given that youth work with YMRA is an ongoing task consistently 
under renovati on and reactualizati on, a bott om-up strategic approach makes 
it easier to manage and to coach. It implies that youth workers develop a 
work of constructi on from many separate pieces that are put together by 
our cogniti ve system in a step process. It implies that youth workers may be 
breaking the learning content down into its separate concepts, dimensions 
and (sub)components in order to enable YMRA to understand and reconstruct 
the whole, inducti vely. 

22 About this topic, please see Rogers, A. (2014). The classroom and the everyday: The importance of 
informal learning for formal learning. Investi gar em educação, II(1), 7-34; Rogers, A. (2014). Skills 
development and literacy: some ethnographic challenges to policy and practice. Norwich: Centre for 
applied research in educati on. CARE paper, n.º 2. Rogers, A. (2014). The base of the iceberg. Informal 
learning and its impact on formal and nonformal learning. Berlin: Barbara Budrich Publishers.
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This strategy should be compensated, somehow, with top-down sequencing 
strategies in order to help YMRA to see the whole before dealing with and 
understand its parts. It would help them to capture the purpose and form of 
the enti re background image. Also, it would allow for high acti vity rati os as 
well as teaching environments that would keep moti vati on levels high. YMRA 
would perform learning experiences in small groups, each with a space to act, 
and would provide extensive on-task acti vity without constant supervision. 
As youth workers tend to say, bott om-up strategies are more easier to learn 
and apply, mainly because top-down approaches are diffi  cult to plan given that 
they require abstract knowledge about skills and how strategies combine to 
create whole events. Since youth work with YMRA is a combinati on of two 
diff erent realiti es, it tends to be diffi  cult to build a preview of the whole process 
of social inclusion in a new and always changing society. So, one may ask:
• Does youth work with YMRA accept the priority of a 

transcendenctalconstructi on and coordinati on of a total system where the 
boundaries disappear, integrati ng into an all-encompassing system, pursuing 
common goals and an ideal of epistemological and cultural unifi cati on?

• Have youth workers been able to elaborate a logic of complexity capable 
of grasping the role of disorder, strange noises, antagonism, contradicti ons, 
retroacti ons, determinati ons? 

• Have they been able to explain and predict the role of uncertainty and 
learning to detect ambiguiti es? 

REPRESENTATIVE STATEMENTS

1 - “The main task of youth workers is to be a constant presence, a point of reference and a guide to 
the inclusion of young migrants. Their role is to act as a bridge between the “street” and the 
services in the area, as well as between the school and the world of work” (IT_EI);

2 - “Recently, the Flemish Minister of Youth launched a project called ‘Bruggenbouwers’. With this call, 
he wants to give Youth Work impulses to build bridges at a local level. The aim is to stimulate 
diversity in youth work and encourage organizations to work together on a youth work offer that 
better reflects diversity in society. Through their cooperation, they can also contribute to greater 
solidarity and integration in a diverse society. The main goal is to realize youth work for children 
and young people in vulnerable situations. The projects must build bridges between existing youth 
activities in the leisure time and / or other organizations that reach children and young people in 
their broad diversity” (BL/FL_ME);

3 - “A “youth worker” must be understood in a broader sense, not narrowed down to one single 
understanding of a professional and employed expert. For example, peers acting with other peers 
are as well youth workers. Also, volunteers in the organization do a kind of youth work without 
being professional and employed youth workers. Finally, cooperation with (traditional) Youth Work 
structures is one element of the work, e.g. by cooperating with street workers or specialized 
service, with youth clubs and youth centres, or with youth organisations including their umbrella 
organization (Bavarian Youth Council / Bayerischer Jugendring” (DE_EI).
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4.3 Context of the projects developed by youth workers

Youth work has been looking for a balance between both social and personal 
contexts of YMRA and youth workers. Each context had and has in itself initi al 
needs that have a strong impact on the administrati on of all acti viti es/projects. 
Based on a suggesti on by Paola Schetti  ni, referent person of an Italian practi ce, 
we think the context of the projects may be analysed as an “intercultural tree 
of needs” (IT_GP) (image nr. 1) with three conti guous platf orms in which each 
represents the needs underlying and permeati ng the projects.

Image nr. 1: Intercultural tree of needs

Third platform of 
initial needs – 
socially viewed 

Meaningful social inclusion Mediation of educational
and citizen paths

Scenarios of socio-educational and 
professional transition with 
tolerance and respect for diversity

Prevention of radicalization, 
xenophobia violence, social and 
economic exclusion

TRANSCULTURAL SOCIETY, SAFE HAVEN AND A FUTURE

Second platform 
of initial needs – 
partial socially 
viewed 

Professional careers
Legal support
Social innovation
Make voices heard
Mental wellbeing
Civic orientation

Risk management
Lobbying
Social cooperation
Critical Active 
citizenship
Foster participation

Situational partnerships
Social business
Sustainability
Employment, work
Social networks

Entrepreneurship
(Inter) dialogue
Stakeholders outreach
Togetherness
Social solidarity

PERSONAL AND PROFESSIONAL DEVELOPMENT WITH INVOLVEMENT 
OF LOCAL COMMUNITIES (FUNDAMENTAL SOCIAL LOCAL ISSUES)

First platform of 
initial needs – not 
so socially viewed

PROGRESSIVE CURRICULUM 

Gender Human rights

Obligations

Equality Body Sexuality

Discussions, 
questions - 
replies for 
democracy

To advocate
for the needs
of YMRA 

Communicate with, take part in, gather positive experiences, and learn about and from 
each other, to reflect in/from various situations and opinions.

Situational knowledge (work with, be part of, think about, take part in, co-create with, 
deal with specific needs, family and value systems).

Sharing 
knowledge/
expertise

Transferability
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› The sower of a transcultural society

Inspired by Pietro Di Pietro and Carmelo Ingegnere, as qupted in one Italian 
practi ce, the context of youth work appears to be a slow but progressive 
process of social acti on in which the youth worker “threw seeds for the 
germinati on of a transcultural society” (IT_GP). Having the desire to build 
an inclusive community characterized by transculturality, we would say that 
youth workers are fostering cultural meanings dynamically negoti ated in a 
‘third Space’23. Through this space, youth worker cultural traditi ons are not 
only narrated to others, but the inherent cultural translati on and contestati on 
seems to form new hybrid identi ti es24. Youth work is not a space between 
two identi ti es or the blending of multi ple cultural traditi ons and practi ces, 
but an unstable border zone where multi ple identi ti es interact and engage 
in communicati ve practi ces. As a process, as a representati on and as a non-
stati c practi ce, the meaning of youth work acti ons is constructed within a 
dialogical context of power relati ons in which new cultural identi ti es, personal 
and collecti ve, are profoundly transformati ve, promoti ng a process towards a 
transcultural redefi niti on across multi ple cultural spaces25. In youth workers’ 
discourse, it looks like they are looking for the best in each other, always 
considering their interdependence and consistently encouraging respectf ul 
dialogue as a way to build their work cooperati vely. There is a tendency for 
youth workers to build a strong sense of individuality within the collecti vity, 
considering themselves as emergent and responsive to those around them. 
This gives us the idea that youth workers understand that their personal 
energy and state of being enhances or detracts from the collecti vity. Thus, 
the constructi on of a transcultural society is something profoundly relati onal 
and creates ripples through webs of connecti ons as a conti nuously social 
referenti al process. Based on transformati ve learnings, youth work seeks to 
transform the self by spiritual practi ces and att ributes of fl exibility, adaptati on, 
empathy and multi ple perspecti ves. These are learnings which cannot be 

23 Bhabha, H. (1994). The location of culture. London: Routledge. 
24 Ikas, K., & Wagner, G. (2009). Communicating in the third space. NewYork: Routledge. 
25 Lange, E. (2015). Transformati ve learning and concepts of the self: Insights from immigrant and 

intercultural journeys. International Journal of Lifelong Education, 34(6), 623 - 642. doi.org/10.1080/
02601370.2015.1036944. 
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seen, but which are not only important, but also more infl uenti al than what 
can be seen for they support, and indeed determine what can be seen above 
the immediately apparent26.

1 - “We hope that they learn to work together and to respect each other’s opinion without losing 
their own. Conflicts should be resolved by dialogue instead of violence. This dialogue will be 
encouraged by listening and talking with eye witnesses (WO2 and current refugees), from which 
the youngsters will learn the power of forgiveness” (BE_GP);

2 - “We offer them a place where they can do activities, develop their talents, make contacts and 
friends, learn soft skills and create a place where they feel at home. The method is based on four 
pillars: Feel at home, learn, play and spirituality” (NL_GP);

3 - “There is mutual understanding between the young volunteers and the local community through 
the discovery of the cultures of each other, the knowledge that allowing the opening of the spirits, 
and tolerance and respect for cultural diversity (FR_GP).

REPRESENTATIVE STATEMENTS

We highlight here the case of spirituality given that one of the most essenti als 
needs of the YMRA is to cope with trauma. Through religion and spiritual 
development, youth workers should be enabled to use their understanding 
and knowledge to facilitate the restorati on of those for whom religion has a 
deep and holisti c meaning. 
In this fi eld, youth workers should be enabled to rewrite their life personal 
narrati ves through the reincorporati on of new narrati ves that are more 
intelligible and adjusted to current living conditi ons in the host country. In-
depth ethnographic methods are needed.

REPRESENTATIVE STATEMENTS

“Now I hear people saying to me that I am safe, have an accommodation, live with my family in 
safety, and should forget about the past, However, I get depressed and anxious and feel really 
scared every time I remember our trip to Europe. My questions are and always will be, will I ever 
feel normal again? Will this whole thing that happened to me hit me hard in my thoughts? Will I 
ever stop having nightmares about it?”27 

26 Livingstone, D. (2001). Adults' informal learning: Definitions, findings, gaps and future research. WALL 
Working Paper n.º 21. Retrieved from htt ps://tspace.library.utoronto.ca/retrieve/4484. 

27 LF_01
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› Community-centric modalities

The cooperati on between youth workers and YMRA creates a possible 
typology of parti cipati on based on the relati ve dominance of two polariti es, 
which can suggest possibiliti es of hybrid adaptati on in-between and therefore 
a kind of community-centric modality of mediati on, facilitati on and coaching:

a) When youth workers mix the verb to build with collaborati on, co-creati on, 
co-design so that people may feel ownership of their desti ny and ability 
to accommodate diff erent models of entrepreneurship (SL_GP), when 
they praise “sources of refl ecti on on realiti es on the ground by sharing 
experiences, creati ng concrete soluti ons, sharing practi ces, experiences 
and knowledge and moti vati on” and when they are “strengthening 
partnerships and networks” through the “creati on of new projects based 
on common soluti ons” (FR_GP), the co-creati on modality conceives youth 
workers and YMRA as equal partners in the development of new soluti ons;

b) The following responses suggest an emphasis on a dialogical approach 
that allows for sharing, and an opportunity to explore and understand 
diff erences, and the development of community relati ons and ti es:

•  “there is mutual understanding between the young volunteers and 
the local community through the discovery of the cultures of each 
other”(FR_GP)

• “the knowledge allows the opening up of the spirits and tolerance and 
respect for cultural diversity” (FR_GP), 

• “the impact on the local community is at the level of open mindedness 
and of the promoti on of the diversity that results in interacti on with 
diff erent cultures” (FR_GP), and when the community-based preventi on 
strategy, built on the acti ve involvement of local communiti es and on 
the systemati c linking of preventi on, empowers for acti ve citi zenship 
on democrati c terms, Youth Work seems to point to a kind of spiritual 
sharing communiti es which want to create value using social platf orms.
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REPRESENTATIVE STATEMENTS

a) - “In the social cultural center, I work with youth services and family services on the topic of 
“openness to the other”. In this context, we fight against all kind of discriminations, not just 
gender discrimination. About gender discrimination specifically, we work with children and 
young people on deconstructing stereotypes (what a woman should do / not do; what a man 
should do/not do), what kind of games for boys and girls, jobs for women/men; sports for men 
and women, videos for the 8th of March, conferences. In the social cultural center, more 
women (youth and social workers) are employed in high positions (project coordinator, 
responsible of a sector of activity, director), so we show by example that it is possible for 
women to be a agent of development” (EI_09).

b) - “and you have to be open-minded and understand that some things that you think are normal 
and self-evident might not be from somebody elses perspective” (DE_GP).

Specially those in contact with YMRA dealing with complex issues of 
identi ty and exclusion, Youth Workers should be supported to improve the 
development of conti nuously mutual refl ecti on, emoti onal and spiritual 
intelligence and the ability for more open criti cal conversati on. In order to 
foster sharing communiti es, youth workers should be supported to be more 
acti ve in providing counter narrati ves for positi vely presenti ng facts and 
off ering soluti ons enabling YMRA to criti cally analyse and debunk spiritual 
extremist ideologies. 
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4.4 Relationship between youth work beliefs and aims

Results highlight how there is a tendency to consider social inclusion of YMRA 
as resulti ng from the relati onSHIP between constructi on of democrati c 
citi zenship, non-formal and informal educati on, employment and school 
community (fi gure nr. 12). 

FIGURE NR.12 : YOUTH WORKERS SUBJETIVE BELIEFS
AND EXPECTATIONS ABOUT THEIR ROLE WHEN WORKING WITH YMRA

Totally agree Agree Undecided Percentage Disagree Strongly Disagree

0% 5% 10% 15% 20% 25% 30% 35%

The Youth Worker must 
follow unconditionally

the guidelines established 
by their...

Without the intervention 
of Youth Workers with 

YMRA families there would 
be no... 

Youth Workers should 
refuse to participate in 

action/policies
that do not...

The methodologies of 
non-formal education 

developed by the Youth 
Worker are...

Without employment
it would be very difficult

to integrate socially
the YMRA

The Youth Worker should 
frame its activities/action 

on the local immigration 
policy

The Youth Worker’s job
boils down to the 
development and 

animation of time-free...

The religion of the YMRA is 
an obstacle to the work of 

the Youth Worker

The Youth Worker should 
be part of the school 

community

The Youth Worker is the 
most well-prepared 

professional to work with 
YMRA
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The youth worker may not be the most well prepared to work with YMRA, 
but from good practi ce reports, youth leaders are saying that youth work 
plays an important role in the social inclusion of YMRA. In fact, Youth Work 
tends to develop a circular moti on from acti viti es outputs to social outcomes 
(image nr. 2).

Instrumental function

Possible
outputs

Possible specific 
objectives

Target general 
objectives

Desiderable
outcomes

1 - Responsive environment
2 - Social innovation 
3 - Advocacy
4 - Situational partnerships
5 - Cooperation and collaboration
6 - Creative and critical thinking 
7 - Sharing knowledge
8 - Exchange
9 - Work, jobs, employment

Legitimising function

1 - To adequate opportunities
2 - To foster personal development
3 - To get mutual understanding
4 - To support communication
5 - To change 
6 - To achieve mental health
7 - To build self-trust
8 - To foster whole emotional life

Substantiating function

1 - To satisfy personal and social 
needs in constant assessment

2 - To be supportive of, to be 
tolerant 

3 - To build social networks and 
community work 

4 - To do new social business 
models 

5 - To extract new social meanings 
6 - Sustainability
7 - To bring people together

Social function

1 - Social pathways / participatory 
bridges 

2 - Personal and social life

Image nr. 2: From instrumental function to a transcultural society

At the instrumental functi on, youth workers reveal the use of outputs 
as the vehicle to portray YMRA high expectati ons and confi dence in their 
abiliti es. The substanti ati ng and legiti mising functi ons demand a qualitati ve 
psychosocial or aff ecti ve ability of the observer to compare the functi on to 
some internally held representati ve prototype. It refl ects the need for social 
actors to be transformed in the sense that one is enriched by the other. It 
invites each one to become a parti cipant, denying themselves, educati ng in 
the context of a permanent (inter)educati on. In this case, youth workers seem 
to defend the idea that to educate is to form a free pair of people cooperati ng 
for a new and common work.
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Youth work is a targeted approach in service planning and delivery to ensure 
that YMRA barriers are overcome and needs are met with responsibility 
of all services28. If family and community environment, connecti ons, skills, 
knowledge, self-confi dence and wellbeing are important, it is the social 
capital of trust built by YMRA social net/knotcontacts and net/knotworks 
that supports all other forms of capital29.

Trust as a social capital is said to establish relati onships with policy makers 
which are concerned with economic growth, social inclusion and social 
cohesion, (mental) health and educati onal achievement, lower crime and 
unemployment, acti ve citi zenship and more eff ecti ve government. 
In this sense, youth workers should promote conti nuously the trust because:

1. The basis for relati onships and development; 
a.  “At the individual level, we see great development and growth among 

several of the parti cipants. We see that the group acti viti es lead to 
new relati onships within the group, but also to a larger network of 
contacts with other adults and associati ons” (SE_GP).

2. Contributes to change at diff erent levels of community; 
a. “We seek to strengthen the mutual insight, credibility and trust 

between local practi ti oners and local communiti es in order to qualify 
approaches and methods used in united preventi on eff orts” (FR_GP);

3. Gives tools to be responsible, to create and carry out acti viti es; 
a. “We show that we trust our young people as we give them the tools 

to be responsible to create and carry out most of the acti viti es and 
arrangements. This is a key factor” (SE_GP);

28 Parry, J. (2006). The transiti ons to adulthood of young people with multi ple disadvantages. In 
C. Leccardi & E. Ruspini (eds.), A New Youth? Young People, Generations and Family (pp. 276-297). 
Aldershot, GB, Ashgate.

29 See Vogel, S. (2015). Working with people who identi fy as asylum seekers or refugees. Gestalt Journal 
of Australia and New Zealand, 12(2), 83-100; Cf. Bourdieu, P. (2007). The contradicti ons in inheritance. 
In P. Bourdieu (Coord.), Misery in the world (pp. 587-593). Petrópolis: Voices.
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4. Encourages resilience; 
a. “We do not trust those in Syria. Nobody is 100% good but all people 

must help build the country. You must work or study in order to get 
into the society. The money does not come into your account every 
month. If you do not work or study, you should not say any negati ve 
things about the Government” (SE_EI);

b. “An inclusive and welcoming environment creates the conditi ons for 
establishing a trusted relati onship and encourages refugee resilience 
facts” (IT_GP);

5. Learning takes place through many team-building and trust-building 
methods. 
a.  “Intercultural Learning takes place through many teambuilding and 

trust-building methods” (BE_GP).

REPRESENTATIVE STATEMENTS

1 - "I feel this training value of entrepreneurship and the need for creative thinking, contribute to 
the awareness and change the industry between communities, as well as to create new ways 
to break the stereotype and accept others in a more practical manner than in books or on the 
universities and institutes seats" (IT_GP);

2 - “We strive that our participants learn to be creative and open minded towards each other and 
to respect other cultures. We hope that they are critical regarding topics of youngsters 
fighting in Syria, conflicts over the world like e.g. Ukraine or Nigeria (Boko Haram), war and 
peace, Freedom of speech and freedom of art (Paris:13th november and Charlie Hebdo, 
Brussels). We hope that they learn to work together and to respect each other’s opinion 
without losing their own. Conflicts should be resolved by dialogue instead of violence” 
(DE_GP).

3 - "As a participant I had the opportunity to share my opinions with others and benefit from 
their points of view and I was a part of a rich experience that gave me the chance to be 
creative and think outside the box. I was also a part of a large group which taught me how to 
deal with others and work with them and respect their opinions and listen to them and learn 
from them and which taught me the team work” (IT_GP); 

4 - “The main objectives are: raise awareness on young migrants and refugees life-stories and 
daily realities; promote social inclusion and equal rights of young migrants and refugees; 
empower young migrants and refugees to engage in public debate and act as multipliers; 
equip youth workers to understand the specific needs of young migrants and refugees” 
(FR_GP).
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4.5 Third sector organisations and youth work barriers 

Our investi gati on underlines the crucial role played by partnerships between 
public administrati ons and third sector organizati ons, which confi rms the 
important role played by the public sector in developing services and/or 
fi nancing their development, and the relevance of non-profi t organizati ons to 
coordinate and implement the initi ati ves31. Within the third sector, we fi nd 
the knot of commitment whereby youth workers heavily infl uence shared 
values and specifi c social needs32. Youth workers state that the main focus is 
to build networks with local governments in order to convince them to invest 
by lobbying to get subsidies. In so doing, the positi ve eff ects have been “to 
strengthen their entrepreneurial skills and to create a network to empower 
them and increase their employability” (NL_GP). Therefore, youth work through 
non-profi t associati ons is considered “a platf orm to promote and support 
social movements and ideas as defi ned by democrati c value systems” (IT_GP). 
In fact, “third sector associati ons provide socializati on acti viti es contributi ng 
to the realizati on of recreati onal and cultural acti viti es” (IT_GP). Youth workers 
say third sector organisati ons are pivotal to innovati ve social soluti ons because 
it tends to foster some degrees of employability, school success, poverty 
alleviati on, reducti on of exclusion, (mental) health improvement. 
To be increasingly social innovati ve, youth workers should be supported to 
model social initi ati ves which could be systemati zed and replicated in a broader 
context, to implement strategies with mechanisms that promote economic 
sustainability (generati ng value for society as a whole). To do this, taking into 
account the barriers to youth work, from the good practi ces reports and fi gure 
nr. 13, youth workers should be supported to overcome the language barriers 
as one of the most frequent barrier.

31 See Haché, A. (2009). Migrants, ethnic minorities and ICT. Inventory of good practices in Europe that 
promote ICT for socio-economic integration in culturally diverse contexts. Bridge it Themati c Network; 
Morrice, L. (2015). Citizenship regimes: The stratification of belonging and recognition. Annual conference 
proceedings (pp. 231-235). Canadian Associati on for the Study of Adult Educati on / L’ Associati on 
Canadienne pour L’Étude de L’Éducati on des Adultes.

32 Hubert, A. (coord.) (2011). Empowering people, driving change. Social innovation in the European Union. 
Bureau of European Policy Advisers - European Commission. Luxembourg: Publicati ons Offi  ce of 
the European Union; Morrice, L. (2016). Cultural values, moral senti ments and the fashioning of 
gendered migrant identi ti es. Journal of Ethnic and Migrati on Studies, 43(3), 400-417.
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FIGURE NR.13 : MOST FREQUENT BARRIERS FACED BY YOUTH WORKERS

Very often Often Sometimes Almost never

0% 10% 20% 30% 40%

Legal issue

Lack of school participation

Short/inadequate timeline

Lack of susteinability and 
organisational capacity

Social intolerance/cultural mistrust 
facing the unknow

Difficulties to cope with personal 
fears, doubts, closeness - mental 

health problems

Poor social business, financial and 
entrepreneurial envoironment

Lack of recognition of overseas 
qualifications

Language/communication/traslation

To be increasingly social innovati ve, youth workers should be supported 
to model social initi ati ves which could be systemati zed and replicated in a 
broader context, to implement strate

REPRESENTATIVE STATEMENTS

1 - “Language barriers. The communication level in English was quite heterogeneous inside the group. In 
order to foster intercultural communication and strengthen the added value of diversity inside this 
group, the team needed to adapt the methodology accordingly: verbal communication was often 
replaced by other ways of expression such as images and body language” (FR_GP);

2 - “I can already speak, read, and write English fluently, which served me as an asset during the 
programme, where it helped me to interact more effectively with the topics that were presented. It 
also gave me the ability to engage in different conversations with other participants. The different 
activities that I have engaged in during the programme, such as: brainstorming sessions, creating 
posters, and even energizers provided me with much needed window of engagement" (IT_GP);

3 - “Young migrants are daily facing social exclusion and lack of equal opportunities because of lack of 
knowledge of Slovenian language. The Slovenian language is a learning language, as well as all the 
classes in the Slovenian system are held in the native language. Even though Slovenian is not the 
mother tongue for young migrants, the same standards apply to them as other children, whose 
mother tongue is Slovenian. This is why we see the benefit of the programme in the fact that children 
and young people have an extra space to develop their understanding and expression in the Slove-
nian language. With this, we lower their social exclusion” (SL_GP).
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It would be very important that the new society recognises YMRA qualifi cati ons 
and professional skills, develop appropriated learning programs and work 
corresponding with their qualifi cati ons33. In fact, despite previous educati onal 
qualifi cati ons and employment experience, YMRA do not automati cally gain 
access to appropriate steps on their educati on and employment progression 
journey34. 

REPRESENTATIVE STATEMENTS

“Recognition and validation of people's skills and talents: there is an urgent need for a legal framework 
that gives opportunities to employ more people on a cross sector level – those whose talents now 
remain unused as their degrees are not recognised, their status does not allow them to work, etc.” 
(SL_GP).

Youth workers have taken some initi ati ves to overcome such barriers. They 
have been developing more and bett er cooperati on, collaborati on, (policy 
maker) involvement, individual listening, dialogue, teambuilding and networks 
of experts, advocacy and lobbying, results disseminati on, non-government 
organisati ons, constant knowledge updati ng. They have been working with 
YMRA as ‘experts in their own right’, seeking out good examples, inspiring life 
stories and biographies.
For Youth workers, the school system is conceived as a situati onal interface 
partner, suggesti ng the implementati on of a new curriculum to enable 
students to exchange learnings based in their common heritage. The lack of 
parti cipati on of the school system is a barrier that needs to be surpassed.

REPRESENTATIVE STATEMENTS

1 - “The difficulties are concerned by the school class: some school groups are more “chaotic”, but the 
project is very flexible and adaptable” (IT_GP); 

2 - “Rigid school system that need a support from NGO’s to include children, intercultural challenges, 
etc. We mostly saved them trough individual or group talks mostly and advocacy on local and 
national level (SL_GP);

3 - “Need of teachers and students to talk in real terms about some issues (like marginalisation and 
migration). Tell the real situation with the help of statistics and number to fight against 
misinformation, racism and xenophobia” (IT_GP)

33 See Morrice, L. (2014). The learning migrati on nexus: Towards a conceptual understanding. European 
Journal for Research on the Education and Learning of Adults, 5(2), 149-159.

34 Houghton, A-M., & Morrice, L. (2008). Refugees, asylum-seekers and migrants. Steps on the education 
and employment progression journey. Nati onal Insti tute of Adult Conti nuing. England and Wales.
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Youth workers see the school as committ ed for YMRA rehabilitati on and 
social re-inclusion (IT_GP; FR_GP)35.

REPRESENTATIVE STATEMENTS

1 - Schools are a joint effort between YMRA and the wide society. At school “the main task of youth 
workers is to be a constant presence, a point of reference and a guide to the inclusion of young 
migrants; their role is to act as a bridge between the “street” and the services in the area, as well as 
between the school and the world of work” (EI_05);

2 - Youth workers “cooperate with teachers in schools” (SE_GP), working on “adjusting our program so 
we can also implement it at schools” (NL_GP), calling “a lot of attention from companies and schools, 
which is positive because it creates a lot of opportunities” (NL_GP);

3 - Schools are an “opportunity to increase an exchange of opinions, comparison and communication” 
(IT_GP); School can provide information on “what to expect, their rights, useful institutions and 
organizations” (NL_GP), “to talk about the countries of the refugees with the refugees and the 
reasons of migration and the difficulties they encounter” (IT_GP);

4 - “There is no formal relationship between the project and schools”, they “are however often a starting 
point for YMRA” (BE_GP).

We would contend that while the school system is ‘subject-led’, youth work 
is ‘young person-led’ based on their needs in terms of the context in which 
they fi nd themselves. The prescribed school curriculum shapes the learning 
process and tends, normally speaking, to become a formati ve process related 
to grades rather than ‘learning’. Youth work, on the other hand, because of its 
relati onal process and more fl exible ‘curriculum’, linked to real life issues, can 
use experienti al process-driven learning36. 

FUNCTIONS YOUTH WORK ATTRIBUTES TO THE SCHOOL SYSTEM

1 - Intercultural dialogue: understanding of different cultures, strengthen co-work, share and co-create; 

2 - Intercultural communication: common place, no one best method of inclusion, youth interaction;

3 - Intercultural education: such as native and other languages; 

4 - Equal creative participation: inspiring and tutoring, mentoring, managing discussions, seminars, 
lecturing, good examples, take joint responsibility to include, embrace, supervise and 
accompaniment; 

5 - Peer-to-peer learning, local vocational organizations and social work; 

6 - Advocacy which develops recommendations for policy makers;

7 - Supports the various transitions facing resettlement with the appropriate mediational tools37. 

35 Pastoor, L. W. (2008). Learning discourse: Classroom learning in and through discourse. A case study 
of a norwegian multi ethnic classroom. Doctoral dissertati on. Department of Psychology, Faculty of 
Social Sciences, University of Oslo. Retrieved from htt ps://core.ac.uk/download/pdf/30840731.pdf.

36 http:www.youthworkwales.org.uk/creo_files/upload/files/refined_the_process_is_the_product_
with_references_19th_oct.pdf 

37 Pastoor, L. W. (2015). The mediati onal role of schools in supporti ng psychosocial transiti ons among 
unaccompanied young refugees upon resett lement in Norway. International Journal of Educational 
Development, 41, 245-254. 
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4.6 Types of learning fostered by youth workers

Taking into account fi gure nr. 14 and good practi ce reports, the types of 
learning fostered by youth workers may be defi ned as follows: 

• It seems to be a lifelong learning process by doing and playing through 
social interacti on in an intercultural and collaborati ve environment, where 
actors do creati ve parti cipatory work and develop themselves personally 
and professionally, in an intergenerati onal community of diverse values and 
beliefs, experiences, inquiries and self-decision-making, taking into account 
needs, moti vati ons and profi les of YMRA as the principal benefi ciaries.

It is a non-linear process of development of social actors throughout life 
(permanent educati on), that is operati onalized in interacti on between the 
processes of each human actor and the educati onal society (community 
educati on). It is a process of growth that aims at personal, professional and 
social self-realizati on throughout life38.

FIGURE NR.14 : USEFULNESS OF LEARNING STRATEGIES
WHEN WORKING WITH YMRA

0% 20% 40% 60%

Learning by doing
Peer-to-peer activities

Dynamic of groups
Cultural sharing

Learning by playing
Outdoor activities

Study visits
Facilitated discussion

Public projection and visualization
Promotion on the web

Brainstorming
Ecological activities

Individual interviews
Photo exhibition

Autobiographical method
Public presentations

The realization and trasmission of press releases
Evaluation questionnaires

The matrix of expectations, fears and contributions
Door to door distribution of materials

Mail-boxes and the “angel” system

38 About the non-linearity learning see Morrice, L. (2014). The learning migrati on nexus: Towards a 
conceptual understanding. European Journal for Research on the Educati on and Learning of Adults, 
5(2), 149-159. 
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YOUTH WORK LEARNING CHARACTERISTICS

a - People are engaged through dialogue, tales, life stories, eye witness and open interviewing is 
stimulated in free moments, social encounters, relationships (DE_GP; IT_GP; BE_ME_NEG); 

b - Cooperation, research, active reviewing, critical reflection are enhanced (IT_GP; SE_GP); 

c - Learning skills are mainly personal (leadership, organization, tolerance, resistance to frustration, 
self-control, self-esteem), social (communication, assertiveness, cooperation, inter-help) and critical 
citizenship competences (rights/duties, responsibility, promotion of disadvantaged or excluded social 
groups);

d - “Youth works philosophy is not to just “help” but to empower, to make offers but that participation is 
voluntary. That there is a space to just be you, to be young, to play, listen to music, find people you 
like. So at its core it has a very different approach to young refugees than a lot of other NGOs have” 
(DE_GP). 

e - Learning is defined in very different ways: intercultural, stimulating, experiential, peer, self, 
organisational, collaborative, community, reflexive, cooperative, democratic, cultural, market, social, 
meaningful;

l - Asma (Tunisia): “I’ve learnt a lot during the poster activity. It was something new for me, and I 
found myself really able to create significant sentences. “Learning to learn” for me was the 
understanding of what people will read and what they will not. It was important to understand 
that in this world, people don’t want, or don’t have time, to read long sentences. So what was 
fundamental is to give to the people the chance to understand something significant (and funny 
sometimes), in a short time” (IT_GP);

ll - “This project gave me the opportunity to learn more about different cultures, points of view, 
methods of training and facilitation, and most importantly learn more about myself. This project 
provides a pressure-free experience for participants to explore new territories and challenge their 
own perceptions without being judged by anyone, not even themselves. And all of the other 
participants had a role in this, as they were very eager to immerse themselves in the experience, 
not just because they wanted to present their own ideas, but also because they were looking to 
test and improve their thinking process, with the knowledge that other participants are doing the 
same. When evaluating myself today, I feel that I have become more sensitized to the topics that 
were raised in the activities that we had” (IT_GP)

f - Thematic participations are organized to invite reflection, critical attitude and, therefore, personal 
opinion in privileged moments of dialogue in which the actors share their doubts, concerns and 
opinions;

g - Stimulates innovative, thematic educational experiences, centred on the interests and experiential 
contexts of the actors, in order to intervene, transform and socially integrate the existence of actors 
and communities.
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The identi ty of the YMRA is not singular or stati c. Learning is embedded in 
social relati ons occuring through parti cipati ng in communiti es of practi ce. 
These can be understood as shift ing identi ty processes, through the creati on 
of domains with some sense of shared commitment39. In turn, joint acti viti es 
are developed, discussions and informati on are shared and exchanged. A 
centripetal movement is fostered towardsfull membership of YMRA within the 
wider community40. Sharing concerns, interacti ng regularly, joint enterprise, 
mutual engagement and a shared repertoire of communal resources make 
new arrivals more skilled and knowledgeable towards full parti cipati on.

REPRESENTATIVE STATEMENTS (COMMUNITIES)

1 - “The participation of both communities (Italian and Tunisian) was crucial to get an overview on the 
topics and theme of our project, to learn and collect different opinions on the issues and learn how to 
make the difference for a cohesive society” (IT_GP);

2 - “The rationale of the CoCoRa project is to develop and test a new prevention strategy that involves 
local communities and citizens, with a non-mainstream background directly and actively in the 
prevention of radicalization and violent extremism, through the process of empowering young people 
from these communities to feel belonging and positive citizenship” (FR_GP);

3 - “In this project we taught youth workers how to use digital and connective media as an approach in 
youth work, to help communities think critically and holistically about migration. Digital storytelling 
as a tool in Youth Work is used to share information, engage with citizens, and provide clarity and 
depth to complex issues, through visually appealing stories. Stories that document information are 
useful in as much as they provide content and context. Stories that relate experience can create 
understanding” SL_GP).

REPRESENTATIVE STATEMENTS (NON FORMAL LEARNING)

1 - In BpE project, as it is conceived by Youth Workers, non-formal learning “provides a framework for 
youth involvement, participation and learning based on the freedom of those who participate, it 
seeks to ensure that the spirit and the initiative of the participant is placed on the same foot as those 
who learn” (FR_GP). 

2 - Autonomy, spirit of initiative, democracy active citizenship are the words of non-formal learning, 
which proposes “an open format to learn things through mechanisms that allow active participation 
of all” (FR_GP; IT_EI; IT_GP). 

3 - It allows YMRA, who have no voice in integrating the debate, to develop their own discourse, take an 
active part, be directly involved in the learning process” (FR_GP).  

4 - Non formal learning, as conceived by youth workers, regularly facilitates migrant’s inclusion because, 
being participant centred, it fosters the participation of all, combining various methods in a safe 
learning environment and, in an intercultural learning process, develops knowledge, skills, attitudes 
and competencies through experiential learning and practice (FR_GP).

5 - Though youth workers say they work “using both formal and non-formal learning techniques” (IT_EI), 
in BpE, learning practices are seen here as a non-formal process which has objectives, time, support, 
it is intentional by the learner’s perspective, not provided by an education or training institution and 
typically does not lead to certification (cf. NL_GP).

39 Roberts, Sh. E., & Côté, J. (2014). The identi ty issues inventory: Identi ty stage resoluti on in the 
prolonged transiti on to adulhood. Journal of Adult Development, 21, 225-238.

40 Wenger, E. (1998) Communities of practice. Learning, meaning and identity. Cambridge: Cambridge 
University Press.
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4.7 Methodology of youth work with YMRA
Starti ng from the initi ati ves developed by youth workers, it is noti ced that 
they act as key-persons in supporti ng, resourcing and encouraging YMRA to 
foster their social inclusion (fi gure nr. 15). To achieve it, Youth Workers tend 
to promote sharing purposes through the development of partnerships and 
community projects. 

FIGURE NR. 15: ACTIVITIES/ACTIONS FREQUENT PERFORMED
BY YOUTH WORKERS IN THEIR DAILY WORK

OftenVery often Sometimes Almost never Never

0% 10%5% 15% 25% 35% 40%20% 30%

Organize leisure time for young people
(play, culture, sports...)

Work with parents and community groups as a mediator 
in order to ensure the better for the young people

Undertake administrative tasks
in the organizational/project

Support young people in different settings in order
to promote social inclusion

Submit projects for funding to improve 
provision/resource for young people

Share experiences and good prectices with other 
professionals/practitioner thet support young people

Participation in the reception and protection services to 
refugee, migrants and asylum seekers

Participation in staff management/training/capacity 
building tasks

Participate in youth research process/Youth Work 
domain

Help and encourage disadvantaged young people
of the community

Develop partnership with other 
organizations/professionals thet working on youth field

Develop pcommunity-based activities (educational, 
sports, arts, residential, outdoor/environmental)

Defend young people’s interest on the process of 
local/community policies development

Attend to scientific events, meetings and training

Develop projects articulated with the school

Plan and deliver programmes related to different 
domains/needs of young people (heealth, drugs, 

violence, etc.)
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From good practi ce reports, youth workers tend to foster a combinati on 
between research and changes in concepts. The methodological emphasis 
is greater in constructi ng and changing concepts, atti  tudes and values. This 
means youth work moves in the directi on of educati on; not so much of 
instructi on. Based on team and trust building principles, the main arti culati on 
of youth work is a dynamic approach to a dialecti c educati onal change, inter-
themati c, valuing the contributi ons of all and each actor in order to overcome 
challenges (see table nr. 5).

TABLE NR. 5: TYPES OF MAIN EDUCATIONAL ACTIVITIES
1 - Systematic group / team building 

principle.

1 - To evaluate, to collect, to meet, to design, 
to train, to involve actively in local 
communities, to associate, to launch, to 
reflect, to assess, to recommend, to share, 
to disseminate tools, to discriminate, to 
prepare in advance, to connect between, 
to understand, to choose accordingly.

Main principle

Main verbs / verbalization

 

Youth workers tend to develop their acti ons based on a mind stretching strategy 
of interacti ng and refl ecti ng with creati ve engagement supported by mentoring 
and coaching. This concept of learning as a process, not only represents a view 
of becoming or being, but also unbecoming or ceasing to be something. It 
means YMRA build themselves as morally desirable and begin to re-construct 
their professional identi ti es. The approach to the mode of knowledge practi ced 
by youth workers may be exposed through the next 8 points:

The Structure

The Context

The Linguistic

The Causality/teleology

The Hypothesis

The Prediction

The Application

The Abstraction

Tend to 
be / to 
consider

·  Solidarity and dialectic
·  Rights and duties
·  Mutual respect, trust, safety, cooperation, responsibility
·  Principles of talk with, know with, work with  

·  Undifferentiation and common sense
·  Based more on social guarantees than on personal certainties

·  Circular cause-effect-cause causality
·  Reason of effects and reason of causes

·  Considers phenomena of everyday life

·  Field restricted and undifferentiated

·  Tendency to substantiate

·  To reduce uncertainty, indeterminism, unpredictability, ambiguity
·  To seek in daily experience what it refutes and not only what it 

confirms

·  Personal contexts; Self experience
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The relevance and appropriateness of the methodology used by Youth 
Workers may be presented as follows:

a. Youth Workers tend to talk about alternati ve learning, pursuing 
spontaneous and experimental techniques and methods of constructi on 
with, within and not for YMRA. The dissati sfacti on with the lack of 
adaptati on of formal educati on has sti mulated Youth Workers to decide 
to do something more directi onal, more grounded, layered, sti tched, 
exposed and reconfi gured; things that had not been done before, things 
with a strong image of parti cipatory work, freedom of expression, as 
designers who pursuit originality, newness;

b. Youth Workers are proposing a radical rethinking of the human learning 
forms through down-padded acti viti es and relati onships, stretched in a 
range of colourful and patt ern discourses and aff ecti ons. 
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4.8 Youth work changes
Referring to table nr. 6, it is possible to see how youth workers emphasise 
how their projects have helped foster employability, improved (mental) 
health problems, and contributed to school success, poverty alleviati on and 
social exclusion. Employability is related to entrepreneurship competencies 
development, soft  skills improvement, training work opportuniti es and 
educati on. 

Soft skills
Social adjustmentsSlovenia

1 - Specific needs are covered 
1 - Soft skills are in achievement
1 - New projects are fostered, adjustments are made to live in the new 

home society.

Training - work 
opportunities
Changing 
behaviours and 
social context
Local networks

Sweden

1 - Social demands and training requests have been increased 
2 - Social context and behaviour changed 
3 - New participants continue to join 
4 - Calmer environment was achieved 
5 - Local networks of individuals and organisations are on track 
6 - Work opportunities were created within the culture sector.

Tolerance
Mutual learning, 
work
Change 
perceptions
Cultural exchange

Malta

1 - More tolerance
2 - Becoming able to work in a multicultural environment
3 - Raised awareness of the situation in which YMRA are living
4 - Opportunities for interaction in an informal setting, work together and 

learn about each other were fostered
5 - Changed perceptions, preconceptions, fears and attitudes were  

surpassed 
6 - Mutual understanding, friendship, cultural exchange and communica-

tion between were improved.

TABLE NR. 6: YOUTH WORK CHANGES MOSTLY REFERENCED
BY YOUTH WORKERS/ KEY WORDS

Competencies
Employability
Values
Attitudes

France

1 - Development of competencies (communication, awareness, perception, 
esteem, confidence)

2 - Employability (motivation, networks, capacity building, insights)
3 - Values (tolerance, respect) and attitudes of inter-recognition

Youth Workers as a 
partner
Emotional reactions
Critical thinking
Combat racism and 
xenophobia

Germany

Portugal

1 - As a partner in the inclusion process, Youth Work fosters a more critical 
view of things, asks questions, digests the wealth of information more 
selectively, undergo an emotional reaction and have a much better idea of 
what to do to encourage inclusion and combat racism and xenophobia.

Autonomy for life 
projects, technical 
growth, behaviour 
change, tolerance 
and acceptance of 
difference

1 - Autonomy increasing
2 -Belief in self abilities gained new positive perspectives to perform future 

life projects
3 -Significant technical growth, behaviour change, more positive community 

image, greater openness to change, increased tolerance and acceptance of 
difference.

Sustainability - 
connections
Voluntary work
Education and jobs

The
Netherlands

1 - Sustainable bonds to keep connections, voluntary work, education and 
jobs have been created

2 - National and international attention has been got
3 - Safety and security have been achieved
4 - Communities have been created, stay temporarily legalized, careers built 

and families have been reunified.

Community 
awareness
Social paths

Italy 1 - Local community awareness translated in to paths of social inclusion

Changing 
behaviours
Networks/net 
friends
Employment 
Entrepreneurship

Belgium

1 - Changing views between people of different backgrounds 
2 - Creation of new networks with net friends for life
3 - Social behaviours of credibility, entrepreneurship, safety, independence, 

trust, employment.
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Mutual learning, criti cal thinking, voluntary work, local networks and online 
friends are important pillars, not only menti oned for increasing employment 
probabiliti es, but also, and at the same ti me, helping to combat racism and 
xenophobia, fostering cultural exchange and changing percepti ons about the 
social context. 

At the basis of such a social dynamic, remain atti  tudes and values of tolerance, 
community awareness and emoti onal intelligence. Increases in the number 
and quality of partnerships, shift ing of disrupti ve behaviours, reducing crime, 
improving (mental) health and creati on of successful enterprises, new laws on 
social business, self-esteem and self-confi dence, awareness of the potenti al 
of YMRA and university studies and careers are changed inter-relati onally. 
Such social acti vati on is the result of a constant fl uidity of main concepts 
arising from youth work. The correspondences drawn between youth work 
impacts and outputs may be outlined as follows ( see table nr. 7):
 

TABLE NR. 7: MOST MENTIONED RELATION BETWEEN
YOUTH WORK OUTPUTS AND SOCIAL IMPACTS

Country

France

Belgium

Active participation

Self-esteem development

Democratic values

Networks/friends
Employability

Slovenia

Malta

Social adjustments

Mutualities and
cultural exchange

Democratic values

Inter-action

New home society

Portugal Vocational success Reduction of disruptionAutonomy for life

Change perceptions

Germany

Sweden

Emotional intelligence 
Critical thinking

Participation 
Communication

Combat intolerance Combat intolerance Combat intolerance 
Conflict minimisation

Italy

The Netherlands

Communication platforms

Personal projects updatingPersonal projects updating
and a calmer environmentand a calmer environment

Democratic values

Networks
Volunteering

Community
development

or re-unification

Relates With Based on

Empathy, mutual 
acceptance, 

self-initiative, 
constructive dialogue, 

volunteering and 
sustainability

› Common factors mediating employment trajectories

Although there is no typical employment trajectory for young people who 
migrate as refugees, nonetheless it is possible to highlight a constellati on of 
factors that aff ect employment decisions and possibiliti es, albeit in diff erent 
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ways, combinati ons and intensiti es41. The most common illustrati ve factors 
mediati ng employment trajectories tend to be related with the aspirati ons to 
specifi c careers, fi nancial responsibiliti es, practi cal and psychosocial support, 
bonding and bridging capital of personal networks, literacy and pre-and 
post-migrati on educati onal opportuniti es42. There are other avenues such as 
government programs, health and wellbeing, and experiences of implicit or 
explicit discriminati on.
YMRA express aspirati ons that range from a hope to achieve a bett er 
quality of life, to explicit career goals (secure employment and to enter a 
qualifi ed profession). Even though YMRA face signifi cant barriers to pursue 
these aspirati ons (such as low literacy and/or educati onal att ainment, low 
expectati ons and a lack of support from schools and services) and a lack of 
knowledge of educati onal and employment structures and pathways, their 
aspirati ons are central and many YMRA “retain high hopes and expectati ons 
of a bright future” (PT_GP) 43. 

REPRESENTATIVE STATEMENT

“there is not any small option to go back to Afghanistan. There I don’t have anything and they 

must be looking for me and asking my family. The government will cut my head (…) but I want 

to be a teacher (…) I want to help, to take care” (LF_3)

41 Nunn, C., McMichael, C., Giff ord, S., & Correa-Velez, I. (2014). ‘I came to this country for a bett er 
life’: Factors mediati ng employment trajectories among young people who migrated to Australia as 
refugees during adolescence. Journal of Youth Studies, 17(9), 1205-1220. 

42 Cf. Fernandes. A. T. (1995). Etnicização e racização no processo de exclusão social. Sociologia. Revista 
da Faculdade de Letras. Universidade do Porto, V, 7-67; Touraine, A. (1993), Le racisme aujourd’hui. 
In M. Wieviorka (ed.), Racisme et modernité. Texts à l’appui /Série histoire contemporaine (pp.23-41), 
Paris: La Decouverte.

43 Circelli, M., & Oliver, D. (2012). Youth transitions: What the research tells us. Adelaide: Nati onal Centre 
for Vocati onal Educati on Research.
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Given that YMRA face fi nancial responsabiliti es, immediate needs oft en take 
precedence over long-term aspirati ons. YMRA tend to prioriti se work over 
study, take on multi ple jobs, or accept undesirable employment (LF_01, 02, 
03, 04). In additi on, they remit money to family members overseas and make 
signifi cant fi nancial contributi ons to their family members who are frequently 
unemployed (NF_01)44.

REPRESENTATIVE STATEMENT

“With money from his volunteer activities and post-math tutoring in some students, he 

supports his family in Syria” (LF_1); “In the future, I would like to stay in Italy with a good job 

and to have the possibility of help my family without give up my dream of playing cricket” 

(LF_2); 

.

Family structure and practi ces mediate employment decisions and outcomes 
among YMRA in several ways. The provision of practi cal and psychosocial 
support, pressure by adult family members to succeed and a desire to 
honour the sacrifi ces of family members, each of these factors play a role in 
shaping aspirati ons, choosing pathways and facilitati ng or constraining the 
achievements of YMRA45. 

REPRESENTATIVE STATEMENT

“I was disappointed by everything. I got divorced to have a new life, to have a better and safe 

life, but now I cannot work, I cannot go out, I cannot tell anyone that I am divorced, cause 

everyone will think that I’m a very bad girl. I was really annoyed with life” – “All the bad things. 

I am trying to forget them and I’m trying to start a new life here, but, you know, it is not easy”” 

(LF_3); 

44 CMY (2011). Good practi ce guide. Youth Work with young people from refugee and migrant 
backgrounds. Centre for multi cultural youth. Retrieved from htt p://www.cmy.net.au/sites/
default/fi les/publicati on-documents/Youth%20Work%20with%20Young%20People%20from%20
Refugee%20and%20Migrant%20Backgrounds.pdf; Fozdar, F., & Hartley, L. (2013). Refugee 
Sett lement in Australia: What we know and need to know. Refugee Survey Quarterly, 32(3), 23-51.

45 Nunn, C., McMichael, C., Giff ord, S., & Correa-Velez, I. (2014). ‘I came to this country for a bett er 
life’: Factors mediati ng employment trajectories among young people who migrated to Australia as 
refugees during adolescence. Journal of Youth Studies, 17(9), 1205-1220. 
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Also, personal and social networks oft en play a signifi cant role by providing 
and securing job seekers with informati on about the labour market and 
accessing opportuniti es. Networks can functi on as a resource and bring 
advantage to those who possess them46. Generally, networks functi on as 
bridging social capital which link social actors to more distant acquaintances 
from other social groups and circles. This social capital is essenti al for ‘getti  ng 
on’ as it links them to resources, ideas and informati on outside of their own 
social milieu and can provide the know-how to achieve goals and to lead 
to some or other personal advantage47. Thus, there is a need to recognize 
and support the vital role that these social networks play in urban refugees’ 
protecti on and survival.

REPRESENTATIVE STATEMENT

a)  “The children make new friends, get connected to new networks and arenas and they 

become more hopeful about the future” (SE_GP);

b)  “Both networks fight for a more inclusive Europe; we learnt from each other, got inspired 

by each other; started thinking about future projects and synergies” (FR_GP); 

c)  “We believe that the formation of networks and access to these spaces is as important as 

business training and technical assistance (…)These networks allow development of 

potential competences in direction of adjustment to the new context. It is access and 

active participation within informal social networks that transforms ‘space of exile’ into a 

space of ‘new home’” (SL_GP).

46 Bourdieu, P. (1986). The forms of capital. In J. Richardson, (ed.), Handbook of Theory and Research for 
the Sociology of Education, (pp. 241 –258). Westport, CT: Greenwood.

47 Field, J. (2005). Social capital and lifelong learning. Bristol: Policy Press. 
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4.9 Good practi ces
A good practi ce is determined by its potenti al to generate social transformati on, 
to be socially innovati ve, with the capacity to develop new and creati ve 
soluti ons to common problems, making a diff erence by att aining a positi ve, 
tangible and sustainable impact, with potenti al for replicati on as it can serve as 
an inspirati onal framework for generati ng policies and initi ati ves elsewhere48. 
In this sense, by way of research and/or evaluati on, concepts like eff ecti veness, 
effi  ciency, relevance, sustainability, interpretati on, measurability, systemati c 
and regular assessement are central to defi ne what is good practi ce that is to 
be upscaled49.

FIGURE NR. 16: MOST IMPORTANT GOOD PRACTICES YOUTH WORKERS
WOULD LIKE TO ADOPT IN THEIR PROFESSIONAL CONTEXT

0% 10% 20% 30%

Mutual learning and dialogical
intercultural environment

Fastering the relationship and friendship
in the community

To faster YMRA employment in order
to support social integration

To involve local institutions bringing together 
different values and standards

To encourage participatory
work/group activities

To broad networks,
long-term sustainable work

To develop social business models to reduce
the dependency of public support

To delvelop situational partnership based on 
meaningful activities

To provide freedom to express
the personal stories

To recognise and validate
YMRA qualifications

To exchange activities focused on light
individual experiences

To develop cost-benefit ratio

48 Bendixsen, S., & Gucheteneire, P. (2003). Best practi ces in immigrati on services Planning. Journal of 
Policy Analysis and Management, 22(4), 677-682.

49 Haché, A. (2009). Migrants, ethnic minorities and ICT. Inventory of good practices in Europe that promote 
ICT for socio-economic integration in culturally diverse contexts. Bridge it Themati c Network.
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From the respondents’ point of view, the most important good practi ces would 
be: management of mutual learning; dialogical environment; community 
relati ons; employment and social inclusion; acti ve parti cipati on; and sustainable 
work (fi gure nr. 16).
Between the literature review and our approach to what would be a youth 
worker defi niti on of good practi ce, we noti ced that youth workers should be 
supported to improve a more holisti c dimension of the work based on acti on 
research and on democrati cally advanced accountability:

a. The holisti c dimension would provide a global view of the phenomena built 
on multi ple realiti es from diff erent perspecti ves of social actors. The reality 
would be taken as a culturally contextualized acti on. 

b. Acti on research would support and empower the research. 

c. Being accountable would permit a redefi niti on of reality from refl ecti on and 
an acti on based on the meanings of the accounts, enabling a comprehension 
of the social world of social actors. 

STATEMENTS TO BE CONSIDERED

a)  Elements that define it as a good practice: “The link between formal and non-formal 
learning elements met expectations and needs of young people; The utilisation of diverse 
methodological elements supported the integration process (social work, housing, 
schooling, individual support, information and counselling, outdoor and leisure time, 
creative activities); The cooperation between different structures can be considered a 
good practice (youth welfare services, public administrations, housing providers, local 
employers, sport and cultural associations)” (DE_GP).  

b)  “Contacts between young adults, peer to peer; Support of young migrants, for example 
helping them to start university studies; Change of mentality, intercultural dialogue; 
Self-organised inititiative outside institutional frameworks” (DE_GP).
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In order to develop good practi ces, youth workers are saying that there are 
important competencies Youth Workers should have in order to work with YMRA 
in an ever-changing enviroment. These are presented in table nr. 8 below:

Inductive competence

Open minded

Most induced Induced competences Less induced 

Communication
(Active listening)

Motivation Adaptation Networking
Collaboration/

Group work

Interculturality
Knowledge Emotional 

management
Engagement 

skills
- -

Tolerance Knowledge Mediation Leadership Ask right 
questions

Empathy

Creativity

Knowledge Mediation Respect Tailor-made 
learnings

Cultural awareness Knowledge Mediation Resilience Non formal 
methods

TABLE NR.8:  MOST IMPORTANT COMPETENCES YOUTH WORKERS
SHOULD HAVE TO WORK WITH YMRA

Mediati on features as the cornerstone when it comes to constructi ng a 
trans-cultural society (IT_GP). Such trans-cultural mediati on acti vity includes 
cultural-linguisti cs (IT_GP), meaningful interacti ons, connecti ons and 
collaborati ons based on confi dence, self-reliance, problem solving skills; and 
equal opportuniti es in this new society (BE_GP). According to youth workers, 
the nature of mediati on interconnects with complementary work (BE_GP) at 
the local community in immediate areas (SE_GP) to increase employability 
possibiliti es and entrepreneurship (BE_GP).

COMMUNICATION (ACTIVE LISTENING)  

 “The participants learned by listening to each other’s stories, dancing, eating and acting together that 
humanity is a very importante concept. And that communication, mutual respect and understanding are 
the key to a non-conflict world. By "wearing somebody else his/her shoes", the participants opened 
their view on their own situation, but also on it of these fellow participants. By learning to relativise, 
they learned to be less selfish and more self-conscious. Like I mentioned before, this situation was due 
to the fact that we were a very small, open participants group, with diverse personalities and stories. 
When you plan an exchange you can only try to create a good atmosphere, situation and framework, 
where participants can feel and be themselves. Thanks to the positive mindset of everybody there was 
the opportunity to create this respectfull, open exchange” (DE_GP).

The concept of youth worker as a mediator, facilitator and coach tends to sketch a logic of horizontal 
intermediation through the logic of interactivity, connectivity and collaboration50: 
a) Inter-activity: permanent dialogue - active producers and consumers – pull social inclusion; 
b) Connectivity: active creators - peer suggestions;
c) Collaboration: peer production - value-driven ethical economy. 

50 Cf. Bauwens, M., Mendoza, N., & Iacomella, F. (2012). Syntheti c overview of the collaborati ve 
economy. Retrieved from htt p://p2p.coop/fi les/reports/collaborati ve-economy-2012.pdf.
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This means that knowledge, communicati on and mediati on have inherently 
communal and parti cipatory qualiti es leading to a noti on of culture that 
emphases parti cipati on. Youth work verbal and non-verbal communicati on 
is also mediati onal, since the culture of the community provides mental tools 
that youth workers use with YMRA in the form of language and discourse, 
concepts, categories, symbols, schemes, mapping, as well as technical 
artefacts51.

THE LANGUAGE IN YOUTH WORK

1 - Language mediates paths of social inclusion to form a transcultural society free of hate speech, 

lack of information and/or misinformation, and stereotypes. This is planned to be made through 

inter-religious and intercultural dialogue where language skills are seen as common place; 

2 - Participants report they gained greater self-esteem and sense of empowerment as they learnt to 

cope with learning a new language and culture, suggesting that such transformations encourage 

critical thinking and discussion in a supportive environment (NF);

3 - New social languages are intended to change views between people of different backgrounds 

and to create new net/knotworks with online friends for life, which enable new social behaviours 

based on togetherness, credibility, social entrepreneurship, safety, security, trust, employment; 

4 - Language tends to be therefore assumed by youth workers and YMRA as an instrument of 

re-description of various (sub)worlds in confrontation, more than a re-presentation of the world. 

It tends to appear as a tool that allows youth work to foster more re-creative re-descriptions of 

new priorities, new metaphors, new and more ways of communicating and understanding with 

the purpose of recontextualizing;

a) “I can already speak, read, and write English fluently, which served me as an asset during the 

programme, where it helped me to interact more effectively with the topics that were 

presented. It also gave me the ability to engage in different conversations with other 

participants. The different activities that I have engaged in during the programme, such as: 

brainstorming sessions, creating posters, and even energizers provided me with much needed 

window of engagement” (IT_GP).

51 Pastoor, L. W. (2008). Learning discourse: Classroom learning in and through discourse. A case study 
of a norwegian multi ethnic classroom. Doctoral dissertati on. Department of Psychology, Faculty of 
Social Sciences, University of Oslo. Retrieved from htt ps://core.ac.uk/download/pdf/30840731.pdf; 
See also Youth Partnership (2016). Journeys to a new life: understandimg the role of youth work in 
integrating young refugees in Europe. Expert Seminar. Brussels. 
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5.
Conclusions and recommendations

5.1 Conclusions
As highlighted at the start, this research aims to collect, map, analyse, interpret 
and upscale local youth work practi ces already developed at both nati onal and 
EU level, providing suggesti ons for issues to be addressed during the Work 
Package 3 and for policies and recommendati ons. Being an ongoing project, it 
may be expected that the research team provides some ‘answers’ to the main 
questi on addressed in this qualitati ve study: how can Youth Work support the 
social inclusion of YMRA? In our view, the best approach is to present some 
considerati ons. But fi rst we have to present the points of view of youth workers. 

Taking into account their opinions as expressed in the online questi onnaire 
and good practi ce reports, Youth Workers tend to affi  rm the following:

• In order to promote  young migrant, refugee and asylum seeker (YMRA) 
social inclusion, Youth Workers need to ask for more support so that they 
can contribute to well-being, employability, security and safety among 
these young people.

• This is to be done by promoti ng and encouraging acti ve citi zenship and 
sense of belonging among YMRA, through the development of social 
networks based on interculturally meaningful learning opportuniti es. 
These should aim at discovering and developing their maximum potenti al 
(to bring out the best out of them), taking into account their own 
expectati ons, contributi ons and life goals. 

• Such learning opportuniti es are to be built based on informal learnings and 
intercultural knowledge and cross-working. Skills and abiliti es are to be 
developed, policies are to be designed, acti ve listening, acti ve parti cipati on, 
acti ve sharing are to be followed, diff erenti ated experiences, community 
engagement, qualifi cati ons and validati on of these, communicati on 
development, project collaborati on and good practi ces are to be developed. 
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• This work is to be mastered taking into considerati on the necessity to 
increase the possibility of allowing them to parti cipate, work together 
with, build bridges between, and be in contact with others. 

• From the beggining to the end, the personality of the youth workers and 
their ability to personalize, adapt and renew at every step makes the 
diff erence. 

Our refl ecti on is that youth work is providing YMRA with the essenti al 
knowledge and competencies for the performance of their economic, social 
and politi cal functi ons and, especially, enabling them to live a fuller and more 
harmonious life through acti ve parti cipati on in the life of their communiti es. 
In ways similar to adult educati on, youth work seems to conceive of educati on 
from the concrete experiences of the new society in which YMRA are living 
their daily life. Beyond educati onal, social and arti sti c training, in order to face 
the constant personal and cultural changes, youth workers appeal strongly for 
YMRA professional life-long training, connecti ng actualizati on and improvement 
of the initi al educati on and training received at school. In this way, educati on 
can be synonymous with school prolongati on. 
Youth workers are seeking to develop curricular, organisati onal and administrati ve 
models to develop YMRA intellectual capabiliti es, their power of judgement 
and refl ecti on, and their aestheti c sense. Such ethical educati on considers 
YMRA as a global human and citi zen respecti ng other beings and their work. 
At the same ti me, youth workers seem to understand educati on as more 
than the preparati on of individuals to perform a profession. They highlight 
the need to frame educati on as a practi ce to conscienti ze and to liberate 
YMRA, encouraging their own self-initi ati ve in projects of interventi on and 
transformati on of the world. 
Youth workers want to enable individuals to perform an acti ve and permanent 
role, not only in the development of the economic process, but also social, 
cultural and politi cal processes52. 

52 About permanent educati on, see: Secrétariat de coordinati on internati onale pour l'alphabéti sati on 
(1975). Symposium international pour l'alphabetisation. Retrieved from htt ps://en.unesco.org/sites/
default/fi les/persepolis-declarati on-literacy-1975-fr.pdf; UNESCO (1976). Recommendation on the 
development of adult education. Retrieved from htt p://www.unesco.org/educati on/pdf/NAIROB_E.
PDF; UNESCO (1972).Troisième Conférence Internationale sur l’éducation des adultes. Rapport final. 
Retrieved from htt p://www.unesco.org/educati on/pdf/TOKYO_F.PDF.     
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In this sense, youth workers are trying to go “beyond boundaries” (BE_GP) to 
meet parti cular situati ons created by the specifi c needs of development, of 
parti cipati on in the community life and of individual self-fulfi lment. Educati on, 
now tendenti ously permanent, considers race, colour, beliefs, sex, age, social 
status, level of educati on, hosti ng country situati on, to strengthen the full 
development of the personality. 
Youth workers are striving to build an educati onal society of YMRA who need 
to know how to live together, respect diversity, and promote intercultural 
projects, encounters of diff erent cultures, fuse diff erent cultural horizons, 
with the ulti mate aim of enlarging the familiar context and enriching networks 
of knowledge, beliefs and values. 
Youth work learning experiences occur across social sites by which YMRA 
re-think and re-negoti ate themselves forming their identi ti es within the 
wider community. In this sense, educati on seems to be a strategy to accrue 
exchangeable educati onal capital.

5.2 Conclusions
1. Youth work should go for a more holisti c dimension, grounded on acti on 

research and be accountable (democrati cally advanced).
2. Youth work should address a parti cular focus on the work with women. 

Youth workers should be enabled to support their parti cipati on and 
engagement as agents of development, fostering their acti ve involvement. 
Do more research and develop knowledge about the issue of gender, 
sexuality and the body. 

3. Youth work should be abilitated to consider YMRA previous informal 
learnings and life experiences (pre-understandings, funds of knowledge, 
bank of skills, frameworks of reference, social imaginaries and discourses) 
in order to input much wider signifi cance to the subsequent learnings 
parti cularly in the formal school system.

4. Youth workers should be enabled to rewrite their life personal narrati ves 
through the reincorporati on of new narrati ves more intelligible and 
adjusted to current living conditi ons in the host country. The adopti on of 
an ethnographic approach is encouraged to depth the knowledge of the life 
stories and the social processes of inclusion of YMRA.
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5. Youth workers should be supported to go for new types of advocacy that 
would reconstruct YMRA as building workers with the capacity to be 
engines of their own acti on.

6. Youth workers should be supported to develop conti nuously their spiritual 
and emoti onal intelligence and of YMRA. 

7. Youth workers should be enabled to promote new student-teacher roles 
and relati onships. New representati ons of the refugee student as well as 
the teacher should be reconsidered more understandable. 

8. Youth workers should be supported to call for new forms of parti cipati on 
and new common politi cal spheres of infl uence with the objecti ve to renew 
the contemporary democrati c experience.

9. Youth work should be abilitated to model social initi ati ves which could 
be systemati zed and replicated in a broader context, assessing their 
measurability, feasibility, suitability, validati on of their impact and 
acceptability. 

10. Youth work to be eff ecti ve requires also specialist understanding and skills 
of a high order. Have an advisory board composed by experts with academic 
or practi cal experience. Be based on epistemic communiti es of networks of 
professionals from a variety of disciplines and backgrounds with recognized 
experti se and competence. 

11. Youth Work should be/have/develop new meanings of individual biographies, 
an aestheti c dimension (sculpture, malleability), an ethical dimension of 
solicitude, treatment, help, repair, rescue. Should give a politi cal dimension 
of receiving and giving form, conti nuously proposing soluti ons compati ble 
with their history and needs.
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6.
Glossary & abbreviations

6.1 Abbreviati ons
• EI_(number): Exploratory interview 
• LF_(number): Lifestory 
• (country)_GP: Good practi ce 
• FN_: Field Note
• NEG: Nati onal Expert Group 

6.2 Glossary
Acti on-research: Process that aims to know the social reality through research 
with an emphasis on refl ecti ve parti cipatory/community approaches; To act 
on the reality of the community through innovati on and solving common 
problems; Empowering social actors with research skills to transform their 
social reality.
Discourses: Language used to express constructs.
Frames of reference: Perspecti ves, habits of the mind, mind-sets which are 
‘transformed’ by (formal, non-formal and informal) learning.
Funds of knowledge and banks of skills: Includes not only ‘know that’ but 
also ‘know how’ that trainees bring with them to their learning.
Holisti c: Generati on of a global vision of the phenomenon to build multi ple 
realiti es, starti ng from the diff erent perspecti ves of the social actors. Reality 
seen as culturally contextualized acti on.
Hypotheti cal – inducti ve: Inducti ve reasoning from the parti cular to the 
general, constructi ng categories of phenomena.
Imaginaries: Common understandings that makes possible common practi ces 
and a widely shared sense of legiti macy.
Incidental complement tendency: A type of conscious or unconscious 
learning functi ons that may be not intended by the YMRA but by the adult 
learning provider that complements Youth Work. 
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Interacti ve: The constructi on and understanding of the object presuppose 
the sharing of experiences, livings and meanings between the researcher and 
the subjects; the researcher "dives" into the context of acti on to have "vision 
from within".
Pre-understandings (wider meaning): It consists of the whole ‘traditi on’ 
in which the learner stands, the pre-suppositi ons, the assumpti ons about 
normaliti es, the ‘prejudice’ which they bring – “a whole conceptual world”.
Qualitati ve methodologies: Set of strategies and research methods with 
which it is possible to produce readings of the real; capturing the subjecti ve 
dimension of the social phenomena and the meanings of acti on.
Situati onal knowledge: Interacts with the parti cular/specifi c context of the 
situati on in which the knowledge acquired through experience is transformed 
into acti on. The capability to decide and to act requires both experience of 
working in the context and adaptati on to a range of local conditi ons.
Transcultural: Where cultural meanings are dynamically negoti ated across 
multi ple cultural spaces.
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